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PLAN:  Collaborative Planning 
 

 
 
  

Probing Questions 
 

● How does the school prioritize collaborative planning (i.e., ensuring planning does not conflict 
with other meetings or trainings, ensuring topics reflect what matters most, etc.)? 

● How are teachers given an equal voice in collaborative planning (when planning is scheduled, 
where it is scheduled, type of meeting methodologies, etc.)? 

● How does the collaboration team ensure effective communication between members (i.e., using 
digital tools, developing norms, etc.)? 

● How do instructional coaches provide leadership for teacher growth in the understanding the 
importance and use of the collaboration process? 

● As a PLC, do teachers discuss appropriate feedback based on the objectives or the 
assessment? 

● How are teachers sharing resources including, but not limited to, digital tools that will enhance 
learning for themselves? 

● How are teachers participating in professional learning communities beyond the school walls, 
and in what ways are they sharing and implementing what they learned? 

● How are teachers using data to make informed decisions about planning for instruction? 

● What evidence is there that teachers’ learning plans are fluid and change based on data 
collected from assessments and individual student needs? 
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PLAN:  Collaborative Planning 
 

 

 
Exemplary 

 

 
Proficient 

 

 
Emerging 

 

 
Novice 

 

Highly effective and 

collaborative professional 
learning communities (PLCs) 
are evident among all 

teams. The entire 
instructional staff 
functions as a PLC that is 
committed to a shared 

vision. This learning 
community extends beyond 
school walls and operates in 

a global capacity by soliciting 
frequent collaboration 
across schools and from the 

broader academic 
community, leveraging digital 
collaborative tools where 

appropriate. 
 
Professional growth is 

supported through a myriad 
of approaches and through a 
variety of sources that 

support the personalized 
needs of staff (e.g., teacher-
led sessions, coaching, 

modeling, peer-to-peer, 
district-led, online learning, 
collaborative action-based 

research, etc.). 
 

There is clear and 

compelling evidence of 
student achievement as a 
result of daily collaboration 

between teachers and 
specialists who: 
● frequently collaborate to 

reflect on data and 
create and modify plans 
that respond to student 

needs. 
● design clear, standards-

based learning targets 

and plan for active 
student engagement with 
the targets. 

 

All instructional staff are 

members of a PLC 
reflective of grade level or 
content area, and the PLCs 

regularly function as a 
collaborative planning team 
committed to: 
● analyzing student work; 

● reflecting on data and 
create or modify plans 
that respond to student 

needs; and  
● identifying clear, 

standards-based learning 

targets that are 
communicated to 
students. 

 

Instructional staff 

collaboratively plan as 
need arises in order to 
achieve a common 

instructional goal. PLCs 
operate on a reactionary 
basis rather than as a 
consistent part of the 

school’s culture of 
collaboration. 

 

There are no structured 

and deliberate PLCs 
(collaborative teams) in 
place at the school. 
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PLAN:  Transformational Instruction 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Probing Questions 
 

● How do teachers use data to plan for instruction that is student-centered? 

● In what ways are teachers creating joyful learning experiences for students? 

● In what ways are teachers using digital tools to redefine learning? 

● To what extent are teachers planning for the use of a variety of resources in a thoughtful, 
deliberate, balanced way? 

● Is there evidence that teachers plan opportunities that provide students a choice of a variety of 
tools/structures? 

● To what extent are teachers planning for experiences where students build and demonstrate 
knowledge authentically (e.g., PBL, inquiry)? 

● How are teachers incorporating the use of digital resources and digital tools into their planning, 
(i.e., teachers know what is available at the district level and collectively make decisions about 
what resource is most appropriate for a given lesson)? 

 Examples: 

○ Online databases 

○ Applications, such as Discovery ED, Renaissance Place  

○ Office 365 
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PLAN:  Transformational Instruction 
 

 

 
Exemplary 

 

 
Proficient 

 

 
Emerging 

 

 
Novice 

 

All instructional staff in the 
school plans innovative, 

student-centered learning 
opportunities that create a 
joyful learning experience 

and foster engagement, 
critical thinking, 
communication and 

collaboration in authentic 
ways. 

 
 

Planning and implementation 

of ubiquitous digital learning 
experiences that provide 
students opportunities to 

build and demonstrate 
knowledge in ways that 
engage and challenge  and 

that would be otherwise 
impossible without access to 
technology are evident 

throughout the school.  

 

At least three-fourths of 
the instructional staff 

throughout the school 
plans innovative learning 
opportunities that create a 

joyful learning experience 
and foster engagement, 
critical thinking, 

communication and 
collaboration in authentic 
ways. 

 
At least three-fourths of 
the instructional staff in the 

school plan or use ubiquitous 
digital learning experiences 
that provide students with 

opportunities to build and 
demonstrate knowledge in 
ways that are engaging and 

challenging and that, without 
access to technology, would 
be otherwise impossible. 

 

At least half of 
instructional staff 

throughout the school 
plans at least occasional 
innovative learning 

opportunities that foster 
engagement, critical thinking, 
communication and 

collaboration in authentic 
ways. 

 
 
There are several early 
adopters of technology 
amongst the instructional staff 

who plan for digital learning 
experiences that provide 
students with opportunities to 

build and demonstrate 
knowledge in ways that are 
engaging and challenging and 

that would be impossible 
without digital access.  

 

Planning for innovative 
learning opportunities is not 

a school priority at this 
time for at least half of the 
staff. 

 
 
 
 
 
 
 

 
Digital learning is not a 
school priority at this time. 
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TEACH:  Highly effective, student-centered teaching, strong pedagogy 
 

 
 
  

Probing Questions 
 

● How do teachers utilize gradual release to scaffold instruction for each student in the 
classroom? 

● How are teachers using digital resources to support and facilitate student-centered learning? 

● To what extent are teachers providing opportunities for student goal-setting and student 
reflection as a vehicle for differentiating the learning experience for each student? 

● What are ways teachers are providing access to digital resources to address diverse learning 
preferences, interests and needs? 

● How are teachers utilizing content that is timely and relevant through the use of the division-
purchased digital resources that are embedded into the curriculum (e.g., Discovery Ed Techbook 
and MasteryConnect)? 

● How is cooperative learning and collaboration being encouraged through the use of online digital 
resources/online applications? 

● To what extent are digital resources used to provide students with opportunities to connect with 
others outside of the classroom? 
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TEACH:  Highly effective, student-centered teaching, strong pedagogy 
 

 

 
Exemplary 

 

 
Proficient 

 

 
Emerging 

 

 
Novice 

 

There is strong evidence 
of a personalized, 

student-centered learning 
approach across grade 
levels and content areas, 
including 
● student reflection, 

● goal-setting, 

● development of action 
steps toward established 
goals, and 

● evidence of student 

agency. 

 
 

When appropriate, digital 
tools are purposefully 

leveraged to facilitate 
personalized learning and 
enhance student agency. 

 
 

Instructional staff 
consistently incorporates 
collaboration and 

opportunities for students to 
connect with others, 
personal experiences, and 

content both inside and 
outside of the classroom 
by incorporating digital 

resources. 
 
 

Gradual release and 
differentiation are common 

best practices used 
throughout the school, in 
all subject areas. Lesson 

structure allows for varied 
levels of technology 
integration to meet student 
needs. 

 

Most instructional staff 

throughout the school are 
using a personalized 
approach to approach 

student-centered learning, 
including 
● student reflection, 
● goal-setting, and 
● student agency. 

 
 
 
 
 
 
Digital tools are used to 

facilitate student agency. 
 
 
 
 
 

Instructional staff 
incorporates collaboration 

and opportunities for 
students to make 
connections to each other, 

personal experiences, and 
content in the classroom 
and sometimes corporate 

digital resources to do 
so. 

 
 

Gradual release and 
differentiation are 

purposefully planned for and 
executed by most teachers 
who consistently 

incorporate the use of 
technology to meet 
student needs. 

 

Student reflection and goal 

setting are used in some 
classrooms within the 
school, but overall 

instructional staff are not yet 
at the point where they are 
using a personalized, 
student-centered approach 

to learning. 
 
 
 
 
 

Digital tools are used to 
enhance a lesson, but the 
emphasis is often on the 

tool itself, rather than on 
the learning. 

 
 

 

Instructional staff encourages 
students to make 
connections between 

content and themselves. 
 
 
 
 
 
 
 

 
Gradual release and 
differentiation occur at 

times during instruction. 

 

Personalized, 

student-centered learning is 
not evident throughout the 
school. 

 

 
 
 
 
 
 
 
 
 
 
 

Digital tools are rarely used 

when planning for student 
learning. 

 
 
 

 
Learning happens in 
isolation with little 

opportunity for students to 
make connections. 

 
 
 
 
 
 
 

 
Gradual release and 

differentiation are not 
commonly practiced at this 
school. 
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ASSESS:  Highly effective assessment practices 
 

 
 
  

Probing Questions 
 

● How are teachers and students using daily learning targets that are aligned with the 
assessments? 

● What evidence is there of continuous checking for understanding? 

● How are teachers using digital assessment resources as part of their assessment strategy? 

● Is there evidence of online feedback from teachers and/or collaboration between teacher and 
student? 

● To what extent are teachers using digital resources to gather and analyze student assessment 
data? What resources are being used? How do they decide which tool? 

● How are teachers using the data collected to guide instruction? 

● How are teachers communicating assessment outcomes to students? 

● How do teachers ensure that students understand the purpose of the assessments, as well as 
the feedback they received from the teacher? 

● Do teachers understand how to provide constructive feedback to students based upon 
assessment results? 

● How is evidence of student growth shown with the assessment data? 

● How does the balanced assessment system (to include formative, summative, performance-
based, etc.) in the school demonstrate and support students’ growth? 
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ASSESS:  Highly effective assessment practices 
 

 

 
Exemplary 

 

 
Proficient 

 

 
Emerging 

 

 
Novice 

 

Instructional staff 
throughout the school 

consistently adjusts 
instruction based on a variety 
of assessment data. 

 
Formative checks for 
understanding--gathered 

both digitally and through 
other means— are used 
daily in the classrooms; 

there is clear evidence that 
information gathered from this 
formative assessment is used 

to immediately respond to 
student needs. 

 
 

The use of descriptive 

feedback to students is 
common practice 
throughout the school. A 

digital feedback loop is used 
by both students and 
teachers, allowing both 

teachers and students to 
respond in sync. 

 
Instructional staff 
throughout the school has 
created a strong balanced 

assessment system.  They 
are able to clearly articulate 
the reason for assessment 

choices, including the 
rationale for a variety of 
assessment types and 

formats (digital and written) 
used to demonstrate 
students’ growth, as well as 

their acquisition, application, 
and transfer of skills and 
content. 

 

Most instructional staff in 
the school use data to inform 

instruction. 
 
 
 

Formative checks are 

regularly used in the 
classrooms, and there is 
some evidence that 

information gathered is used 
to respond to student needs. 

 
 
 
 
 
 

Most teachers in the school 

provide students with 
descriptive feedback and 
leverage digital resources 

to do so. 
 
 
 
 
 

Instructional staff use a 

variety of assessment 
types and formats to 
demonstrate students’ 

growth, as well as their 
acquisition, application, and 
transfer of skills and content, 

thereby creating an effective 
balanced assessment 
system. 

 

Some instructional staff in 
the school use data to inform 

instruction. 
 
 
 

Formative checks are part of 

classroom practice in some 
classrooms within the 
school, but there is little 

evidence to support how that 
information is used by 
instructional staff to respond 

to student needs. 
 
 
 
 

The use of descriptive 
feedback is practiced but is 

inconsistent throughout the 
school. 

 
 
 
 
 
 

A balanced assessment 

system is not consistently 
applied in planning and 
instruction  throughout 

the school. 

 

Instructional planning and 
delivery are not primarily 

based upon student 
assessment data. 

 
 

Formative checks for 

understanding are not used 
to help drive instructional 
decision-making. 

 
 
 
 
 
 
 

 
The use of descriptive 
feedback is not a primary 
way of providing feedback 

in this school. 
 
 
 
 
 
 

A balanced assessment 
system is not evident in this 
school. 
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