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“Literacy is the road to human progress and the means through 

which every man, woman and child can realize his or her full 

potential.” 

Kofi Annan, Former Secretary-General of the United Nations  

 

 

 

This document is copyright 2016© by Richland County School District One and cannot be reproduced without 

permission.  
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Our expectation for teaching and learning is that each element of the instructional framework will be encompassed within our 

balanced literacy classroom instruction every day in every classroom across Richland One. 
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      90-120 Minutes of Literacy Instruction     

 

 

 

 

 

 

 

 

 

STANDARDS CURRICULUM ASSESSMENT 

Standards are year-

end goals for student 

learning which 

inform and guide 

curriculum 

development, 

instructional 

practices, and 

assessment. 

Curriculum is the 

vehicle in which 

standards are driven. 

The curriculum aligns 

resources that are 

researched- based to 

teach skills and 

strategies. 

Standards-based 

Instruction is the 

support teachers 

provide to students, 

helping them to 

transfer knowledge 

and skills needed to 

reach learning 

targets.  

 

 Assessment is a 

continuous cycle that 

helps to respond to 

students’ individual 

needs, and informs 

daily instruction. 

 

Pre-K-12 LITERACY PLATFORM 
 

INSTRUCTION 
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Richland School District One Literacy Expectation  

 

1. By 2020 all  PreK students will have emergent literacy skills and K-12 students will be reading on grade 

level. 

 

2. Every student in grades 3-8 will be able to use the writing process accessed by the South Carolina Text 

Dependent Analysis Rubric. 
 

3. Every student will make continuous progress in becoming fluent, critical readers at or above grade level 

as measured by Individal Growth and Development Indicators(MY IGDIS), Fountas and Pinnell 

Assessments, Developmental Reading Assessment (DRA2), and Standardized Test Assessment of 

Reading (STAR). 

 

4. All PreK-12 educators will emphasize reading and writing within their content utilizing Richland One 

Balanced Literacy Platform. 

 

5. Students will have access to numerous books matched to their reading levels and interest.  
 

6. Formative and summative assessments will be progress monitoring tools utilized by teachers to 

determine instructional strategies and or interventions needed to enhance student learning. 
 

7. All PreK-12 lesson plans will be aligned to the Early Learning Standards (PreK),State Standards and the 

Richland One Balanced Literacy Platform. 
 

8. District and school level administrators will participate in ongoing embedded professional development 

focused on the Balanced Literacy Approach to monitor and support reading and writing instruction.  

 

9. Instructional staff will participate in ongoing professional development to include coaching and 

modeling of balanced literacy instructional methods to support reading and writing instruction.  
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District Beliefs  

EVERY CHILD, EVERY DAY IN RICHLAND SCHOOL DISTRICT ONE WILL… 

Adapted from Richard Allington and Rachael Gabriel (2012) and SC Department of Education Fundamentals 

• Read something he or she chooses: In a 2004 meta-analysis, Guthrie and Humenick found that the two most powerful 

instructional design factors for improving reading motivation and comprehension were (1) student access to many books and 

(2) personal choice of what to read. In each classroom during independent reading students will read books of their choice 

and teachers will confer with students on their selected reading(s).  

• Read accurately: The last 60 years of research on optimal text difficulty—a body of research that began with Betts 

(1949) consistently demonstrates the importance of having students read texts they can read accurately and understand. 

Research shows that reading at 98 percent or higher accuracy is essential for reading acceleration. Based on formative 

data obtained from Devlopmental Readiness Assessment (DRA2), Benchmark Assessment System (BAS), and Standardized 

Test for the Assessment of Reading (STAR), students will be matched accurately to books on their independent reading 

levels. 

• Read something she or he understands: The findings of neurological research are sometimes used to reinforce the 

notion that some students who struggle to learn to read are simply "wired differently" (Zambo, 2003) and thus require 

large amounts of isolated basic skills practice. In fact, this same research shows that remediation that emphasizes 

comprehension can change the structure of struggling students' brains. Students will be able to transact with text by 

constructing meaning in order to employ comprehension strategies before, during, and after reading. 

• Write about something personally meaningful: When students write about something they care about, they use 

conventions of spelling and grammar because it matters to them that their ideas are communicated, not because they will 

lose points or see red ink if they don't (Cunningham & Cunningham, 2010). High quality writing instruction requires 

teachers to explicitly model skills, use mentor texts, and confer with students about their progress while building a 

collborative writing community where students can apply writing strategies to enhance their writing.    

• Talk with peers about his or her reading and writing: Research has demonstrated that conversation with peers improves 

comprehension and engagement with texts in a variety of settings (Cazden, 1988). Such literary conversations do not focus 

on recalling or retelling what students read. Rather, it asks students to analyze, comment, and compare—in short, to think 

about what they've read. During balanced literacy instruction, the teacher embeds opportunities for students to discuss 

learning, various texts, and strategies for improving reading and writing.  Students use active communication skills to build on 

ideas, explore learning, share multiple view points, and share information.   

• Listen to a fluent reader read aloud: Listening to an adult model fluent reading increases students' own fluency and 

comprehension skills (Trelease, 2001), as well as expanding their vocabulary, background knowledge, sense of story, 

awareness of genre and text structure, and comprehension of the texts read (Wu & Samuels, 2004). Various types of texts 

can be used during the interactive read aloud to engage students while the teacher models his/her thinking.  
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Gradual Release of Responsibility Instructional Model 

Overview of the Model:  

Students do not develop high level skills from simply being told how to complete tasks. Rather, they need 

models, feedback, support, and lots of practice. The model that explains this type of learning 

environment is called the gradual release of responsibility. The gradual release of responsibility model of 

instruction suggests that the cognitive load should shift slowly and purposefully from teacher-as-model to 

joint responsibility, to independent practice and application by the learner. The teacher moves from 

assuming “all the responsibility for performing a task…to a situation in which the students assume all the 

responsibility.” This gradual release may occur over a day, a week, a month, or a year.  

Through the process of assuming more and more responsibility for their learning, students become 

competent, independent learners (Fisher & Frey, 2008). In their book, Better Learning Through 

Structured Teaching, Douglas Fisher and Nancy Frey expand on the gradual release of responsibility 

model to include four instructional components: focus (mini lesson) lesson, guided instruction, 

collaborative learning, and independent tasks. See below for an overview of each component.  

Focus/Mini Lesson—Teachers model how to perform a specific task. In order to be effective, teachers 

must clearly establish a purpose and model their own thinking. Focus/mini lessons are almost always 

done with the whole class and typically last 15 minutes or less.  

Guided Instruction— During this phase of gradual release of responsibility, teachers meet with needs-

based groups. Guided instruction is almost always done with small, purposeful groups which are formed 

based on performance or formative assessments. The groups are flexible and consist of students who 

share a common instructional need that the teacher can address.  

Collaborative Learning—Students negotiate with peers, discussing ideas and information, or engage in 

inquiry with others to use what they have learned during focus lessons and guided instruction. Students 

apply information in novel situations and/or engage in a spiral review of previous knowledge.  

Independent Tasks—Students are asked to apply information previously taught. The ultimate goal of our 

instruction is that students can independently apply information, ideas, content, skills, and strategies in 

unique situations. In this phase, students should accept responsibility for their own learning.  

 

 

 

 

 

Taken from: Fisher, Douglas & Frey, Nancy. (2008) Better Learning Through Structured Teaching. Association for Supervision and 
Curriculum Development. Alexandria, VA. 
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Section 2 

What Is Balanced Literacy? 

Balanced 
Literacy
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Aloud
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Reading 

Word 
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Reading 
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10 



 
 

 
 

Richland One Balanced Literacy Approach 

 

The balanced literacy approach is a holistic approach to engage students in literacy instruction with 

authentic, literature-rich activities in explicit reading and writing instruction.  The five elements of 

reading- comprehension, fluency, vocabulary development, phonics, and phonological awareness- are 

evident in all components of the balanced literacy approach.  This holistic approach engages students in 

a read aloud, shared reading, word study, and reading/writing workshop. 

 

 

 

*Time frames will differ across grade levels and content areas.  

 

 

Shared 
Reading   

*10-20 min.

Word Study

*10-15 min

Reading

Workshop

*40-50 min.

Writing

Workshop

*30-50 min.

Read Aloud

*10-15 min
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Balanced Literacy Approach 

In a balanced approach to literacy instruction, teachers integrate instruction with authentic reading and writing 

experiences equipping students with strategies and skills for application across the curriculum.  

With balanced literacy, the interactive read aloud immerses students in opportunities to talk and respond to a 

variety of text.  During the read aloud, students develop a love for reading and are provided opportunities to 

apply skills and strategies.  In his article, “Interactive Read-Alouds:  An Avenue for Enhancing Student’s 

Language for Thinking and Understanding,” Lennox (2013) reviews the research literature on interactive read 

aloud and concludes, “there is little doubt about value of well-planned, engaging interactive read-alouds as one 

of the key avenues for supporting young students’ language for thinking and understanding” (p. 387).  This 

research conclusion lends itself to the same benefits in the upper grades as well.  According to Ariail and 

Albright (2006), “although the practice of reading aloud to older students is less well-researched, studies have 

shown that the benefits of reading aloud to middle school students are also significant. Among the benefits are 

increases in students’ accessibility to texts, motivation, engagement in learning, positive attitudes toward 

reading, background knowledge in content areas, and fluency” (p. 69). 

A great deal of research concludes there is a tremendous need for word study instruction in classrooms today.  

As cited on the Teacher’s College Reading and Writing Project’s website, the recommendations are aligned 

with the research that states “the single most important thing you can do to enhance your students’ knowledge 

of words is to lure your students into lots and lots and lots of reading.” Vocabulary instruction provides hands-

on opportunities for students to manipulate words and extend their learning across the curriculum and it 

supports reading/writing instruction. “Vocabulary is also very important to reading comprehension. Readers 

cannot understand what they are reading without knowing what most of the words mean. As students learn to 

read more advanced texts, they must learn the meaning of new words that are not part of their oral vocabulary” 

(Armbruster, Lehr, & Osborn, 2001).  If students read a diverse range of books, they’ll encounter a wider range 

of words” (p. 23).  Additionally, the TCRWP states “we place a strong emphasis on collaboration and 

conversation to support student learning and embed opportunities for conversation into most of the teaching 

structures from mini-lessons, to reading and writing partnerships, book clubs, to whole class conversations 

around texts read aloud” (Teacher’s College Reading and Writing Project).   

In the reading and writing workshop approach for balanced literacy, it is important to note that a “one-size fits 

all” approach does not support the work for instruction in the classrooms in Richland One. The workshop 

approach supports the Response to Intervention process for Tier 1, core instruction, within the classroom.  

Within the workshop, students experience a mini-lesson, independent reading, partner reading, conferring with 

teacher, small-group instruction, and sharing.  During the mini-lessons, students learn strategies to move 

independently through the reading and writing process while the teacher works with small groups and/or 

conferring with students.  The purpose of mini-lessons and small/independent instruction is for students to 

receive support toward becoming stronger readers and writers.   

The framework for the balanced literacy approach in Richland One is grounded in research and evidence-based 

work from the following but not limited to: The Teacher’s College Reading and Writing Project, Lucy Calkins, 

South Carolina Department of Education Read to Succeed, Stephanie Harvey, Richard Allington, Southern 

Regional Education Board, and Fountas and Pinnell. Through this holistic approach we will provide instruction 

that is high quality, rigorous, and engaging for all learners in Richland One.   
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Richland School District One PreK-12 Balanced Literacy Platform© 
A Balanced Literacy approach to literacy utilizes multiple modalities of literacy instruction to provide students with both explicit skills instruction and 

authentic reading and writing learning experiences across the curriculum. Students actively engage in learning opportunities that focus on building 

the five essential elements of reading; comprehension, fluency, vocabulary development, phonics and phonological awareness.

 

Balanced 
Literacy

Read 
Aloud

Shared 
Reading 

Word 
Study

Reading 
Workshop

Writing 
Workshop

 
 

READ ALOUD 

 
 

SHARED READING  

 
 

WORD STUDY  

 
READING 

WORKSHOP  

 
WRITING  

WORKSHOP  

 

  The teacher models how a 

proficient reader navigates 

through a text as they 

demonstrate through a think- 

aloud. 

 

   The students build 

conversation & comprehension 

skills using accountable talk. 

 

  The students interactively 

engage in conversation as the 

teacher facilitates learning. 

 

 

 The students actively 

participant in reading with 

teacher. 

 

  The teacher demonstrates 

multiple reading strategies in 

context along with students. 

 

 The students have  

on-grade level text to utilize 

collaboratively with the teacher. 

 

 The students read using 
fluency, articulation, voice, & 
reading strategies. 

 

  The teacher teaches 

phonological and phonemic 

awareness. 

  The teacher teaches 

letter/sound recognition. 

  The teacher teaches 

spelling patterns. 

  The teacher teaches High 

Frequency Words. 

  The teacher teaches word 

meaning and structure. 

 The teacher teaches word 

solving actions. 

 The teacher teaches 

grammar. 

 

 Mini Lesson: Teacher 

instructs and demonstrates 

skills and strategies to 

establish the purpose for 

reading. 

 Independent/Partner 

Reading:  Students read just 

right book independently 

and with a partner.  

Teachers meet with small 

groups based on needs and 

confer with student (s) 

utilizing anecdotal notes and 

conduct running records to 

progress monitor. 

 Sharing: 

Students share their reading 

experience with the group. 

 

 Mini Lesson:  Teaches 

concepts, strategies and 

techniques for writing by 

encouraging students to 

write different genres and 

styles. 

  Independent Writing:  

Students are prewriting, 

drafting, revising, editing, 

and publishing their pieces. 

Teacher confers and 

conducts small groups based 

on needs and progress 

monitor utilizing anecdotal 

notes and conduct running 

records. 

 Sharing: Students share 

their reading experience 

with the group. 

Comprehension 

Fluency 

Vocabulary Development 

 

 

 

Comprhension 

Fluency 

Phonological Awareness 

Phonics 

Vocabulary Development 

Fluency 

Phonological Awareness 

Phonics 

Vocabulary Development 

Comprehension 

Fluency 

Phonics 

Phonological Awareness 

Vocabulary Development 

Comprehension 

Phonological Awareness 

Phonics 

Vocabulary Development 
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supports all instruction in every classroom for all students in Richland School District One. 



 
 

 
 

Section 3 

Balanced Literacy Components 
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Interactive Read Aloud 

During Interactive Read Aloud, the teacher pauses at significant points, asks the students for comments, and 

invites brief discussion. Teachers can incorporate quick writes to obtain some formative data on students' thinking 

during the interactive process. The teacher’s own thinking is used to demonstrate how experienced readers engage 

with and think about text as they read. Read Aloud gives students access to rich and complex texts beyond their 

independent reading level. It also allows students to specifically focus on comprehension skill work because it 

relieves them of the cognitive domain demands of having to deal with print. Students listen to a fluent reader 

model how a proficient reader thinks and comprehends text.  

 

Interactive Read Aloud Purposes 

  To model love of books and authors 

  To model fluent and proficient reading 

 To introduce a variety of genres 

  To develop/deepen comprehension strategies 

 To support the reading and/or writing workshop  

 To develop accountable talk and vocabulary 

 To expose students to text structures, language, concepts and vocabulary essential  

 To explore the world of books  

 To build students social skills 
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Evidence of Teaching and Learning 

Interactive Read-Aloud 

The Role of the Teacher  

• Encourage students to talk about reading experiences 

• Plan the read aloud with specific stopping points throughout the text to demonstrate 

particular skill work 

• Read interesting and concept-rich materials with the students  

• Demonstrate and develop specific reading behaviors and strategies  

• Use short, focused activities to direct the student’s attention to specific text features and to 

show them how to apply problem-solving strategies  

• Stay on pace by not stopping too frequently or long enough to disrupt the flow of the 

reading  

• Check for understanding and adjust when necessary to ensure intended learning 

 

The Role of the Student  

 
• Engage with teacher Read Aloud 

• Engage in strategies with the text 

• Discuss inference and predictions 

• Return to the reading when the teacher directs that the discussion is over 

• Turn and talk to peers with a focus. 
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Continuum of Literacy Learning for Interactive Read Aloud 

Grade  Curriculum Resources Purpose  Teacher Expectation Student Expectation 
PreK-
2nd 

 SC College and Career Ready 
Standards 

 Reading Workshop Units 

 Balanced Literacy Framework 

 Comprehension Tool Kit 

 Treasures Reading Series 

 Learning A-Z 

 Pacing Guide 

 Build Conversation Skills 

 Build Comprehension Skills 

 Model how proficient readers read 
and think 

 Develop accountable talk 

 Expose students to text structure. 

 Teacher modeling (Think Aloud) 

 Planned stopping points (Teacher 
demonstrates skills)  
(Plans written in lessons or on sticky notes 
placed in read aloud books, etc.) 

 Pre-planned questions/discussions for 
students to stop turn and talk to partners, 
sketch or jot notes on post-its.  

 Take notes to use for formative 
assessments 

 Turn and talk with peers. 

 Utilize accountable talk  

 Students should be good speakers and 
listeners. 

 Make connections 

 Think critically about the text 

 Quick writes/stop, jot and or draw (age 
appropriate) 

 
 

3rd-5th  SC College and Career Ready 
Standards 

  Units of Study 

 Balanced Literacy Framework 

 Comprehension Tool Kit 

 Treasures Reading Series 

 Learning A-Z 

 Teacher Planning Guide 

 Pacing--At-A-Glance  
 

  Build Conversation Skills 

 Build Comprehension Skills 

 Model how proficient readers 

read and think 

 

  Teacher modeling (Read-Aloud/Think 

Aloud) 

 Planned stopping points (Teacher 

demonstrates skills)  
 sticky notes placed in read aloud 

books, etc.) 

  Pre-planned questions/discussions two 

or three to pose that encourages deep 

thinking  

 Take notes to use for formative 
assessments 

 Active listening  

 Turning and talking with peers 

 Accountable Talk 

 Stopping and Jotting 

 Making Connections  

 Support thinking beyond the text  

 Asking questions  

 Making Predictions 

 Drawing Conclusions  

 Thinking critically about the text 

6th-8th  SC College and Career Ready 
Standards 

 Balanced Literacy Framework 

 Comprehension Toolkit 

 Comprehension & Collaboration 

 Teacher Pacing Guide 

 HMH Collections 

 Different forms and genres of 
texts 

 Build Conversation Skills 

 Build Comprehension Skills 

 Model how proficient readers 

read and think 

 Supports reading development 

 Supports discussions centered 

around the characteristics of 

texts 

 Teacher modeling reading and thinking 
behaviors 

 Teacher prompting students to interact with 
one another 

 Pre-planned questions and stopping 
points to demonstrate multiple 
strategies 

 Teacher providing feedback on learning 

 Selects appropriate grade-level & age 
appropriate texts 

 Keeps conversation grounded in the text 

 Teacher using feedback to assess 

 Self-evaluating conversations about text 

 Accountable talk 

 Interacting with age-appropriate and grade-
appropriate text 

 Thinking beyond the text 

 Adjusting thinking to understand fiction and 
nonfiction genres 

 Making connections between and among 
texts 

 Sharing their thinking 

 Applying strategies to their own texts 

9th-12th 
 

 SC College and Career Ready 
Standards 

 Balanced Literacy Framework 

 Comprehension & Collaboration 

 Teacher Pacing Guide 

 SREB Literacy Across the 
Curriculum 

 HMH Textbook 

 Connects with content areas 

 Extend discussions 

 Support reading development 

 Supports discussions centered 
around the characteristics of texts  

 Discover new authors & text 
structures 

 Teacher prompting students to interact with 
one another 

 Pre-planned questions and stopping 
points to demonstrate multiple 
strategies 

 Keeps the conversation grounded in the 
text 

 Teacher using feedback to assess 

 Making connections between and among 
texts 

 Adjusting thinking to understand fiction and 
nonfiction genres 

 Accountable talk 

 Sharing their thinking 

 Discussions that expand thinking 

 Applying strategies to their own texts 
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Shared Reading 
 

Shared Reading is a collaborative learning activity where the teacher reads with students.  The teacher 

builds upon students’ interests and increases their enjoyment and appreciation of picture books, short 

stories, novels, poems, rhymes, and chants. Teachers read at a rate that allows students to join in. 

Students read using fluency, articulation, and voice. 

 

Shared Reading helps students learn about print, the structure of language, conventions of language, 

and letter-sound relationships. The same strategies you present in guided reading, mini-lessons and 

conferences you will use when teaching shared reading. Through repetitions of these in different 

contexts, students will grow stronger and more confident in their use. Using a routine that focuses on 

particular skills each day will allow the students to anticipate what they will be learning. 

Shared Reading is most common in PreK-2 classrooms, where students are at the early stages of their 

development as readers and writers. Shared Reading developer, Don Holdaway, wanted to simulate 

for students in schools the "lap reading" experience that many do not receive. 

Many upper grade teachers also often find Shared Reading effective, especially when working with 

small groups of students who need extra support with a particular skill. Using whole-class shared 

reading in the upper grades allows for more sophisticated discussions about the text utilizing close 

reading strategies. Because the teacher reads the text aloud to students, the students’ thinking work 

can go beyond decoding the text with phrasing and fluency. 

For secondary classrooms, the teacher may use this time to present and model how proficient readers 

utilize multiple strategies while reading text.  This is again, another time for students to hear fluent 

reading modeled while students follow along with a focus in mind.  Shared reading in secondary is 

often followed by close reading and then conversations to follow the reading.  Also, shared reading 

may include students sharing and performing a text as they read together in small groups.  “Shared 

and performance reading offer an excellent context within which students can learn more about how 

words work” (Fountas & Pinnell, 2011). Content area reading (social studies, science, and math) also 

presents a unique challenge for readers. Students must learn to navigate the structures and features 

of non-fiction while understanding the content and revising their thinking about that content. Using a 

content area text during Shared Reading will give students practice using comprehension strategies 

needed to understand informational texts while exposing them to social studies, science, or math 

content and vocabulary.   

Demonstrating reading strategies as well as test-taking strategies during this type of Shared Reading will 

give great support to your students as readers and test-takers while ensuring high quality, purposeful 

instruction. 
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   Evidence of Teaching and Learning  

Shared Reading 

 

The Role of the Teacher  

 

 Model and teach early concepts of print, such as directionality and one-to-one\matching 

 Help students build a sight/ reading vocabulary 

 Provide many opportunities for students to explore and identify sound/letter relationships in 

meaningful contexts 

 Provide systematic opportunities for word study (phonics, word parts, and vocabulary) 

 Add words from the reading to a classroom word wall  

 Ensure all students can see or have a copy of the text 

 Demonstrate and develop reading strategies (e.g., inference, imagery, making predictions) 

 Check for understanding and adjust when necessary to ensure intended learning 
 

 

The Role of the Student  

 

  Understand concepts of print such as directionality 

  Read along with the teacher 

  Make predictions and connections about the reading 

  Match spoken words with written words  

  Recognize sound-letter matches 

  Become familiar with patterns (i.e. rhyming sounds) 

  Express personal connection  

  Perform text 

  Develop and utilize multiple reading strategies 
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Continuum of Literacy Learning for Shared Reading 
Grade  Curriculum Resources Purpose   Teacher Expectation  Student Expectation  

PreK-

2nd  
 SC College and Career Ready 

Standards 

 Reading Workshop Units 

 Balanced Literacy Framework 

 Comprehension Tool Kit 

 Treasures Reading Series 

 Learning A-Z 

 Pacing Guide 

 Teach skills and strategies 

 Increase reading fluency 

 Collaborative learning 

experience 

 Involves an enlarged text for all 

eyes to view.  

 Teacher leads group helping students 
to process text 

 Teacher reads with clarity, fluency, 
and intonation 

 Teacher has planned for questions 
Teacher uses a grade level text 
showing students how to employ 
varies strategies while reading. 

 Assesses student learning throughout 
lesson 

  Read in unison with the teacher. 

 Navigate through the text utilizing various 

strategies to strengthen fluency, 

comprehension, word study. 

 Unison Reading 

 Turning and talking 

 Students reading using fluency, articulation, 

voice, reading strategies   

3rd-5th   SC College and Career Ready 
Standards 

  Units of Study 

 Balanced Literacy Framework 

 Comprehension Tool Kit 

 Treasures Reading Series 

 Reading A-Z 

 Teacher Planning Guide 

 Pacing--At-A-Glance  
 
 

 Teach skills and strategies 

 Increase reading fluency  

 Providing multiples exposures 

to vocabulary and details 

 Cooperative learning  

 Focus on comprehension 

 

 Reading a text that is higher than the 
students level 

 Engage students in a discussion of the 
text 

 Identify teaching points  

  Models think aloud & fluent, 

expressive reading and 

deliberately focuses on appropriate 

reading behaviors, phonics 

instruction, or critical concepts of 

print needed by his/her students. 

 Observes responses and behaviors 

of students to determine the 

appropriate next steps for 

assessing. 

 Follow along with their eyes on text 

 Express personal connections to the texts  

 Make connections between the texts  

 Partner reading or small group reading 

 Student engagement and discussion 

 Join in and read the text silently or orally with 

the teacher 

 
 

6th-8th   SC College and Career Ready 
Standards 

 Teacher Pacing Guide 

 Balanced Literacy Framework 

 Comprehension Toolkit 

 Comprehension & Collaboration 

 HMH Collections 

 Different forms and genres of texts 

 Online texts/tools 

 Reinforces skills and strategies 

 Builds background knowledge 

 Provides access to grade level 

text outside of independent 

reading time 

 Supports vocabulary and 

comprehension 

 Engages students in the reading 

process 

 Identify teaching points ahead of 

time 

 Engage students in a think aloud 

 Engage students in discussion 

about text 

 Modeling appropriate reading 

behaviors 

 Observing students to determine 

appropriate steps for assessment 

 Access to own text 

 Self-correcting and self-monitor 

 Making predictions and connections 

 Determining importance of text 

 Adjusting reading to reflect the genre 

 Making inferences and meaning 

 Use voice to convey multiple views and 

figurative meaning of words 

9th-12th   SC College and Career Ready 
Standards 

 Teacher Pacing Guide 

 Balanced Literacy Framework 

 Comprehension Toolkit 

 Comprehension & Collaboration 

 HMH Collections 

 Different forms and genres of texts 

 Online texts/tools 

  Reinforces skills and strategies 

 Builds background knowledge 

 Provides access to grade level 

text outside of independent 

reading time 

 Supports vocabulary and 

comprehension 

 Identify teaching points ahead of 

time 

 Reinforcing skills and strategies 

 Engage students in discussion 

about text 

 Modeling appropriate behaviors 

 Gradual release of responsibility 

 Observing students to determine 

appropriate steps for assessment 

 Access to own text 

 Self-correcting and self-monitor 

 Making predictions and connections 

 Determining importance of text 

 Adjusting reading to reflect the genre 

 Making inferences and meaning 

 Students performing texts in small groups 
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Word Study 

 
Word Study is the time of day for targeted, focused instruction helping students attend to learn about and efficiently use 

information about letters, sounds, words and vocabulary. Word study entails early literacy concepts, phonological and 

phonemic awareness, letter/sound relationships, spelling patterns, high frequency words, word meaning, word structure, 

word solving actions, and grammar. 

There is a strong relationship between spelling, reading, and how well your child can segment a word into its 

individual sounds.  When a child spends time reading, he/she is seeing the same words over and over. The brain takes a 

picture of words that can later be recalled when the child is spelling. 

Word Study is not Word Study is 

A one-size fits all learning vocabulary in isolation. Understanding patterns.  
Spelling test/matching tests. Systematic instruction and strategies with phonics, 

phonological awareness, vocabulary spelling.  
Teaching a list of words per week. Embedded in all areas of literacy instruction 
Memorizing words used out of context. Vocabulary strategies 
Looking up words in a dictionary and copying definitions. Taught in context of literature 
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Evidence of Teaching and Learning  

Word Study 
 

The Role of the Teacher  

 Guide students to see patterns in words and explicitly teach words in context through mini-lessons, 

small groups, and conferences 

 Use a variety of genres, including poetry, to teach words in context 

 Utilize advanced organizers and non-linguistic representations to help students make connections 

to their understanding 

 Analyze student reading journals and writing to determine gaps in word knowledge and decide next 

steps for differentiating instruction 

  Model vocabulary within the context of reading and writing with various tasks 
• Check for understanding and adjust when necessary to ensure intended learning 

 
 

The Role of the Student  

• Self-assess on their level of understanding 
• Look for patterns in words and other explicitly taught vocabulary as they read and write 
• Participate in large group mini-lessons and apply new knowledge to individual reading and writing  
• Confer with teacher and peers 
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Continuum of Literacy Learning for Word Study 
Grade   Curriculum Resources Purpose   Teacher Expectation  Student Expectation  

PreK-

2nd  

 SC College and Career Ready 
Standards 

 Balanced Literacy Framework 

 Learning A-Z 

 Treasures Reading Series 

 Word Study Bundles. 

 Pacing Guide 

 Targeted and focused 
instruction on letters, sounds, 
and words. 

 Expand and increase students' 
reading and writing powers. 

 
 

 Teach early literacy concepts, phonological, 
and phonemic awareness, letter knowledge, 
letter/sound relationships, spelling patterns, 
high frequency words, word meaning, word 
solving actions, and grammar. 

 Demonstrate, Explain, Facilitate, Provide 
guided practice 

 Connect to other components of balance 
literacy. 

 Continuous assessment throughout literacy 
block 

 Independent practice through 

letter/picture/word sorts, the use of 

magnetic letters or activities. 

 Apply knowledge in reading and writing. 

 Students practicing, decoding, applying 
strategies 

3rd-5th    
 SC College and Career Ready 

Standards 

  Units of Study 

 Balanced Literacy Framework 

 Comprehension Tool Kit 

 Treasures Reading Series 

 Learning A-Z 

 Teacher Planning Guide 

 Pacing--At-A-Glance  

 
 

 Examine words in order to 
reveal consistencies within our 
written language system and 
to help students master the 
recognition, spelling, and 
meaning of specific words 

 Supports both general 
knowledge and specific 
knowledge 

 Focuses on teaching students 
to utilize word analysis and 
word recognition strategies to 
decode longer, multisyllabic 
words 

 Identify and break words into syllable types  

  Read multisyllabic words by blending the parts 
together  

  Recognize irregular words that do not follow 
predictable patterns  

 Understand the meanings of common prefixes, 
suffixes, inflectional endings, and roots. 

  Break words into word parts and combine 
word parts to create words based on their 
roots, bases, or other features  

  Use structural analysis to decode unknown 
words. 

 Conducts ongoing assessments for learning 

 Students’ work is finding, recognizing, and 
generalizing patterns in words.  

 The focused patterns are informed by 
students’ spelling analyses and sequenced by 
spelling development stages that build on one 
another connecting the new to the known and 
move from simple to complex.   

 Syllables and Affixes: multisyllabic words – 
study of syllable junctures, accented syllables, 
and affixes 

 

6th-8th   SC College and Career Ready 
Standards 

 Teacher Pacing Guide 

 Balanced Literacy Framework 

 Comprehension Toolkit 

 Comprehension & Collaboration 

 HMH Collections 

 Different forms and genres of 
texts 

 Online texts/tools 

 Impacts comprehension 

 Provides support to general 
and content knowledge 

 Provides a wide range of 
grade level content words 

 Provides knowledge of word 
origins, structure, and meaning 

 

 Explicitly teach words in context 

 Use a variety of genres 

 Provide appropriate organizers 

 Model vocabulary within context 

 Teach word solving actions 

 Explicitly teach word solving actions 

 Selects appropriate words for study 

 Conducts ongoing assessments for learning 

 

 Applying learning of syllables and affixes 

 Apply learning to reading and writing 

 Use vocabulary strategies to define terms 

 Encounter new words through text, verbal 
discussion, and research 

 Apply word solving actions 

9th-

12th  

 SC College and Career Ready 
Standards 

 Teacher Pacing Guide 

 Balanced Literacy Framework 

 Comprehension & Collaboration 

 HMH Collections/online tools 

 Different forms and genres of 
texts 

  Impacts comprehension 

 Provides support to general 
and content knowledge 

 Provides a wide range of 
grade level content words 

 Provides knowledge of word 
origins, structure, and meaning 

 Explicitly teach words in context 

 Use a variety of genres 

 Provide appropriate organizers 

 Model vocabulary within context 

 Teach vocabulary strategies 

 Explicitly teach word solving actions 

 Conducts ongoing assessments for learning 

 Applying learning of syllables and affixes 

 Apply learning to reading and writing 

 Use vocabulary strategies to define terms 

 Encounter new words through text, verbal 
discussion, and research. 

 Apply word solving actions 
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Reading Workshop 

Reading Workshop is the time of the day where students read books of their own choosing by themselves. Students gather 

for the day’s explicit mini-lesson which can range from genre lessons, to habits and engagement, to strategic actions for 

thinking within, beyond, or about the text, to writing about reading, or partnership work/talk. During Reading Workshop 

the teacher conducts a mini-lesson, students go off to read independently or with partners while the teacher confers and 

conduct small groups. At the conclusion students share their reading experiences as teacher closes with a teaching point.  

 Mini-lesson 

Mini-lessons have one teaching point, which is usually named explicitly and then demonstrated. Students are guided 

utilizing the one strategy. This strategy is then transferred into independent and partner reading and becomes (with more 

practice and support) part of the child‘s ongoing repertoire. 

 

Independent Reading Time 

In most reading workshops, teachers divide the work time between private time when students read quietly to 

themselves (85% of work time), and partner time (15% of work time) when students meet to talk with their reading 

partners. As students read privately in self-selected just right books, they draw upon the full repertoire of reading skills 

and strategies they have accumulated. On any given day, a teacher may also set students up to work with one new 

strategy. The time students spend reading privately will increase as they year progresses, and the teacher will provide 

necessary instruction along the way to support all students’ growing stamina and focus. As students read, the teacher 

will go around the room and meet them for reading conferences or gather small groups for guided reading or strategy 

lessons. 

 

Mid-Workshop Teaching Point 

Often in the midst of a workshop, the teacher will convene students’ attention in order to give a quick pointer in 

response to a shared problem from conferring or observing or to share an example of what one reader has done that 

might help others. Sometimes these mid-workshop interventions allow teachers to correct a misconception, remind 

students of a previous day’s lesson, instruct students about their upcoming work, or rally readers to work harder or 

longer. This teaching usually takes no longer than a minute or two and students generally stay in their reading spots 

rather than reconvening in a common area. 

 

Partner Reading Time 

Teachers assign partners who will most likely stay together for a reasonably long stretch of time (usually through a 

unit). These partners are most often very similar readers, so when they meet, both readers’ books are accessible to the 

partnership. When students are working in reading centers/clubs these often replace partnership time/conversations. In 

general we want students to use partner time to support each other with decoding, comprehension, fluency, and 

stamina, etc. Teachers confer with partnerships to support and extend the work students are doing together. 

 

Teaching Share 

At the end of the workshop, the teacher brings closure to the day‘s work. Often (but not always) students will gather in 

a common area. This time is used to share ways in which students have incorporated that day‘s mini-lesson into their 

work and to share their new insights or discoveries. The teacher often asks readers to show their partners what they have 

done or to discuss what they have learned. The teacher sometimes retells a conference or asks a student to share his or 

her reading work. The share session functions almost as a separate and smaller mini-lesson. 
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Evidence of Teaching and Learning  

Reading Workshop 
 

Mini-Lesson             

The Role of the Teacher is to 

 Use mentor text (either picture book, chapter book, leveled text book, chapter book, big book 

projected book) to demonstrate a strategy followed by a quick guided practice of the same strategy 

 Connect the learning objective by stating the teaching point 

 Teach the skill and strategy explicitly through modeling with think aloud 

 Actively engage the students by providing opportunities to try the strategy 

 Restate the teaching point by naming the skill and strategy that the students have just learned for 

them to apply as they read independently 

• Check for understanding and adjust when necessary to ensure intended learning 
 

 

The Role of the Student  

 Listen attentively during the “connect” and “teach” portion of workshop 

 Turn and talk with partners as they apply the strategy during the active engagement portion 

 

Independent Reading   

The Role of the Teacher  

 Confer with students and or work with small groups 

 Monitor student engagement 

 Utilize mid-workshop teaching points to refocus students and emphasize intended learning  

 

The Role of the Student  

 Read just right texts (96% accuracy and higher) in their bags/boxes or from the classroom/school 

library 

 Apply strategies from the mini lesson to the independent text 

  

25 



 
 

 
 

Evidence of Teaching and Learning   

Reading Workshop 
 

Partner Reading/ Writing about Reading   
 

The Role of the Teacher  

 Confer with individuals and/or partnerships 

 Provides small group instruction 
 

The Role of the Student  

 Read and talk about books, processes, and new learning daily with a partner 

 Work in reading clubs/literature circles 

 Create partnerships to collaborate to form books clubs 

 Write about their reading using journals, post-its, etc. 

• Check for understanding and adjust when necessary to ensure intended learning 

 

 

Guided Reading 

The Role of the Teacher  

 Convene a group of 4-6 kids who are at or around the same level and works with them at their 

instructional level (90%-95% accuracy) 

 Provide students with the same text as he or she scaffolds all challenges in meaning, syntax, and 

visual information 

 Set a purpose for reading based on comprehending text 

 

The Role of the Student  

 Read aloud as teacher directs and scaffolds learning 

 Apply strategies taught to navigate through the text 
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Evidence of Teaching and Learning  
Reading Workshop  

 

Strategy Lesson 
 

The Role of the Teacher  
 Work with group depending on their needs regardless of levels 

 Convene a group of 4-6 students who are at different levels to address specific needs 

 Coach students by demonstrating a strategy  

 Have students try new strategies with their independent reading books 

• Check for understanding and adjust when necessary to ensure intended learning 
 

 

The Role of the Student  

 Have their independent books during the small group 

 Apply the strategy taught during their independent reading 

 

Teaching Share 

The Role of the Teacher 
 Reiterate the day’s teaching point 
 Practice the day’s teaching point again together or share out a student 
 Layer the day’s teaching point with another example, tip, or strategy 
 Preview tomorrow’s teaching point 
 Problem solve something that arose during reading time 
 Teach a new routine or management structure 

 

The Role of the Student  
 Practicing the teaching point 

 Share out new learning or specific information about a book 
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Continuum of Literacy Learning for Reading Workshop 
Grade  Curriculum  Resources Purpose    Teacher Expectation   Student Expectation   

PreK-
2nd   

 SC College and Career Ready 
Standards 

 Units of Study 

 Balanced Literacy Framework 

 Comprehension Tool Kit 

 Treasures Reading Series 

 Learning A-Z 

 Pacing Guide 

 Foster independence 

 Focus on a strategies to support 
student independent reading. 

 Develop strong well-rounded readers 

 Providing time for reading of “just right” 
books and books of interest. 

 Support partnership work a 

 Provide mini-lesson to explicitly hyper focus a 
particular skill. 

 Connect, teach, engage, and link learning for 
students before sending them to independently 
read. 

 Confer with students, Conduct small groups 

 Use formative assessment data to adjust 
instruction 

 Engage within the mini lesson by practicing 
strategy with teacher and or with partners 

 Utilize strategies taught within person 
reading. 

 Read independently for sustain periods of 
time building stamina. 

 Read and discuss books in partnerships.  

3rd-5th    SC College and Career Ready 
Standards 

 Units of Study 

 Balanced Literacy Framework 

 Comprehension Tool Kit 

 Treasures Reading Series 

 Learning A-Z 

 Teacher Planning Guide 

 Pacing--At-A-Glance  
 
 

 Provide students with a supportive 

reading environment 

  Provides explicit instruction for 

strategic reading to help students 

become “real readers” 

 Enjoyment & Fluency 

 Practice strategies that have been 
internalized  

 Student choice/ Student voice  

 Teacher models reading processes and 

shares reading practices ( use of read 

alouds  /think alouds, demonstrations  

 Strategic reading emphasized 

 Modeling of skills/ strategies 

 Providing explicit instruction  

  Conferring with students ( individually or small 
group) 

 Ongoing assessments and observations of 
individual students to determine their strengths 
and weakness to adjust instruction  

 

 Students involved independent reading (Just 
right books) 

 Confer with the teacher 

 Stop & Jot on  sticky notes 

 Implement strategies from the mini-lesson 

 Students read independently, in pairs, and 
small groups 

 Students read at their own pace; they can 
move ahead or re-read as necessary  

 Ownership and responsibility for: choosing 
books, reading independently, using 
strategies, preparing for conferences  

 Writing occurs before, during, and after 
reading  

6th-8th    SC College and Career Ready 
Standards 

 Balanced Literacy Framework 

 Comprehension Toolkit 

 Comprehension & 
Collaboration 

 Teacher Pacing Guides 

 HMH Collections 

 Different forms and genres of 
texts 

 Online texts/tools 

 Provides opportunity to read high-
interest books of choice 

 Provides independent time to read 

 Provides explicit instruction of 
processes and skills for reading during 
mini lesson 

 Provides opportunities to talk about 
text 

 Provides assessment-based 
instruction to meet learners needs 

 Working with students in small groups 

 Differentiating instruction 

 Modeling strategies/skills 

 Providing explicit instruction 

 Conferring with students 

 Provide environment for conferencing, 
individual writing, and partner work 

 Provide literacy-rich environment 

 Conduct formative assessments to adjust 
instruction  

  Independent reading 

 Stopping and jotting on sticky notes 

 Applying strategies to their choice of text 

 Students collaborating 

 Students involved in book clubs or partner 
talk 

 Responding to reading by writing in reading 
notebooks 

 

 

9th-12th    SC College and Career Ready 
Standards 

 Balanced Literacy Framework 

 Comprehension Toolkit 

 Comprehension & Collaboration 

 Teacher Pacing Guides 

 HMH Collections 

 Different forms and genres of 
texts 

  Provides opportunity to read high-
interest books of choice 

 Provides independent time to read 

 Provides explicit instruction of 
processes and skills for reading during 
mini lesson 

 Provides opportunities to talk about 
text 

 Provides assessment-based 
instruction to meet learners needs 

  Working with students in small groups 

 Differentiating instruction 

 Modeling strategies/skills 

 Providing explicit instruction 

 Modeling Think Aloud 

 Conferencing with students 

 Provide environment for conferencing, 
individual writing, and partner work 

 Conduct formative assessments to adjust 
instruction 

 Independent reading 

 Stopping and jotting on sticky notes 

 Applying strategies to their choice of text 

 Students collaborating 

 Students involved in book clubs or partner 
talk 

 Responding to reading by writing in reading 
notebooks 
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Writing Workshop 

Writing Workshop is the time of day where students construct writing of their own choosing by themselves. Students gather for 

the day’s explicit mini lesson which can range from genre lessons, to habits and engagement, to writing process to qualities of 

good writing or to partnership work. Following independent writing, students move into Partner Share/Writing/Talk with 

ability-based, need-based, or interest-based partners. Students are given strategies for generating ideas.  

A Mini-lesson 

Mini-lessons have one teaching point, which is usually named explicitly and then demonstrated. Students are given a bit of 

guided practice with just the one strategy. This strategy is then transferred into independent writing (with more practice and 

support) part of the child‘s ongoing repertoire. 
 

Independent Writing time 

In most writing workshops students write about self-selected topics as the teacher goes around the room to confer or pull small 

groups of students together for strategy lessons who need the same kind of support. It is important to have a daily writing 

workshop. The transfer of knowledge between writing and reading helps to strengthen our students’ abilities to decode text, 

read with fluency, and problem-solve when they encounter tricky parts. 

 

Mid-Workshop Teaching Point 

Mid-workshop interventions allows teachers to correct a misconception, remind students of a previous day‘s lesson, instruct 

students about their upcoming work, or rally writers to work harder or longer. This teaching usually takes no longer than a 

minute or two and students generally stay in their writing spots rather than reconvening in a common area. 

 

Partner Writing Time 

We strongly suggest that teachers assign partners who will most likely stay together for a reasonably long stretch of time. In 

general, we want students to use partner time to support each other with their writing work. Partners may support each other 

by rehearsing, planning, composing words and sentences, revising, and editing together. Teachers confer with partnerships 

to support and extend the work students are doing together. 

 

Teaching Share 

At the end of the workshop, the teacher brings closure to the day‘s work. The teacher often asks writers to show their 

partners what they have done or to discuss what they have learned. The teacher sometimes retells a conference or asks a 

student to share his or her writing work. This share time is no longer than 5 minutes. 
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Evidence of Teaching and Learning  

Writing Workshop 
 

 Mini-Lesson   

The Role of the Teacher 

 Demonstrate a strategy followed by a short and quick guided practice of the same strategy 

 Use mentor text (either picture book, her own writing or an enlarge Shared Writing text) to demonstrate and provides 

another part of that text or another for students to try the strategy before going off independently 

The Role of the Student 

 Listen attentively during the mini lesson portion of workshop 

 Turn and talk with partners as they try the strategy during the active engagement portion 

 Help the teacher finish a writing piece, add on to a shared writing piece or have them look at their own writing 
 

Independent Writing 

The Role of the Teacher  

 Confer with students 

 Differentiate instruction by working with small groups based on needs 

 Use formative assessments to guide instruction 

 

The Role of the Student 

 Write independently on self -selected pieces utilizing the focus strategy of the day 

 Students apply strategies from the mini lesson to pieces they are writing 

 

Partner Writing 
The Role of the Teacher  

 Confer with individuals and partnerships 

 Conduct small groups 
 

The Role of the Student 

 Read and talk about their writing and new learning daily with a partner 

 Introduce the new skill and strategy you will be teaching today by explicitly naming it 

 Expose your thinking process through “thinking aloud” by not making it look easy 

• Check for understanding and adjust when necessary to ensure intended learning 
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Evidence of Teaching and Learning 

 

Teaching Share 

The Role of the Teacher  
 Reiterate the day’s teaching point 
 Practice the day’s teaching point again together or share out a student 
 Layer the day’s teaching point with another example, tip, or strategy 
 Preview tomorrow’s teaching point. 
 Problem solve something that arose during reading time 
 Teach a new routine or management structure 
• Check for understanding and adjust when necessary to ensure intended learning 

 

 

The Role of the Student  
 Practicing the teaching point 

 Share out new learning or specific information about their writing 

 Utilize the writing process to produce an authentic writing piece 

 

 

 

 

31 



   

Continuum of Literacy Learning for Writing Workshop 
Grade  Curriculum  Resources Purpose    Teacher Expectation   Student Expectation   

PreK-
2nd   

 SC College and Career Ready 
Standards 

 Balanced Literacy Framework 

 Comprehension Tool Kit 

 Treasures Reading Series 

 Learning A-Z 

 Pacing Guide 

 Empowering Writers  

 Build strong and independent writers 
by providing them with authentic 
writing experiences. 

 Provide a link between Reading and 
Writing. 

 Compose pieces that are personally 
meaningful to students. 

  Provide explicit teaching (through mini-lessons) 

 Model aspects of writing such as writer's craft, 
conventions, skills, and strategies as well as the 
writing process 

 Share "think alouds" when demonstrating the 
process  

 Demonstrate using various formats and genres  

 Uses formative assessments to drive instruction 

 Independently write applying strategies taught 
during mini lesson 

 Write on self -selected topics that matter to you, 

your life, who you are, and who you are as a 

writer 

 Listen to, ask questions about, and comment 

on others’ writing in ways that help them as 
writers 

 Use an individualized proofreading list that 
you check your writing against when you edit 

3rd-5th    SC College and Career Ready 
Standards 

  Units of Study 

 Balanced Literacy Framework 

 Comprehension Tool Kit 

 Treasures Reading Series 

 Learning A-Z 

 Teacher Planning Guide 

 Pacing--At-A-Glance  

 Empowering Writers 
 
 

 Compose and write for a variety of 
purposes and audiences in a variety of 
genres 

 Demonstrate how the writing process 
works by focusing on grade level 
specific features of composing, written 
expression, grammar and mechanics 
usage in context, at the editing stage, 
and as needed. 

 Integrate reading and writing 
instruction as  process 

 Teacher and students work together to 
co-construct a piece of text 

 Involves all students  

 Provide explicit teaching (through mini-lessons; 
Mentor Text) 

 Model aspects of writing such as writer's craft, 
conventions, skills, and strategies as well as the 
writing process 

 Shares "think alouds"  when demonstrating the 
process 

 Writes using various formats and genres  

 Observe student behaviors and responses to 
adjust instruction 

 Allow opportunities to conference with individual 
students and small groups. 

 Use conferencing daily to access students' needs 
and to provide individualized instruction and 
enrichment 

 Writing rubrics and writing samples 

 Observe use of effective writing strategies  

 Write for a variety of purposes and genres 

 Use conventions of print developmentally 
appropriate for their grade level 

 Publish writing when appropriate 

 Conference with teacher and peers 

 Understand that writing should make sense  

 Write legibly  

 Use variety in sentence structures 

 Utilize technology when it is appropriate  

6th-8th    SC College and Career Ready 
Standards 

 Teacher Pacing Guide 

 Balanced Literacy Framework 

 Comprehension Toolkit 

 Comprehension & Collaboration 

 HMH Collections 

 Different forms and genres of texts 

 Online texts/tools 

 Empowering Writers 

 Provides a bridge between oral and 
written language 

 Involves all students 

 Provides opportunities to write from 
experiences and ideas 

 Provides a link to the reading 
workshop 

 Engages students in the writing 
process 

 

 Provide explicit instruction 

 Models writing and thinking in writing notebook 

 Facilitates writing/research process 

 Confers with students 

 Observe student growth in writing  

 Monitor student discussion/ responses 

 Provides adequate feedback  

 Small group instruction 

 Differentiated instruction 

 Set goals for writing based on assessments 

 Maintains writers notebook and portfolio 

 Self-reflects on writing and research process 

 Share writing with teacher and peers 

 Apply effective writing strategies 

 Conference with teacher and peers 

 Work independently on task 

 Students monitor progress with writing checklist 

 Judge writing according to rubrics 

9th-12th    SC College and Career Ready 
Standards 

 Teacher Pacing Guide 

 Balanced Literacy Framework 

 Comprehension Toolkit 

 Comprehension & Collaboration 

 HMH Collections 

 Different forms and genres of texts 

 Online texts/tools  

 Empowering Writers 

 Provides a bridge between oral and 
written language 

 Involves all students 

 Provides opportunities to write from 
experiences and ideas 

 Provides a link to the reading 
workshop 

 Engages students in the writing 
process 

  Provide explicit instruction 

 Models writing and thinking in writing notebook 

 Facilitates research/writing process 

 Confers with students 

 Observe student growth in writing and discussion 

 Monitor student discussion and responses 

 Small group instruction 

 Differentiated instruction based on assessment 
data 

 Maintains writers notebook and portfolio 

 Self-reflects on writing and research process 

 Share writing with teacher and peers 

 Apply effective writing strategies 

 Conference with teacher and peers 

 Work independently on task 

 Students monitor progress with writing checklist 

 Judge writing according to rubrics 
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Assigning Writing versus Teaching Writing 

The following checklist highlights the differences in instruction and outcomes that occur when writing is simply 

assigned and when writing is authentically taught. This list was adapted by the National Writing Project since its 

origination to reflect more current research and effective classroom instruction. The list below is not all inclusive 

of the original list. 

When Writing Is Assigned… When Writing Is Taught… 

Students are asked to write on teacher’s 

topic 

Students have opportunities to generate 

topics that matter to them 

Teacher selects writing topics for papers 

without considering the audience and 

purpose 

Audience and purpose are specifically 

identified in assignments 

Most of teacher’s time is spent correcting 

papers 

Most of teacher time is focused on specific 

writing skills and strategies (in writing 

workshop) 

Students are not aware of significant 

improvements in writing 

Students reflect on growth-or lack of it-in 

specific writing skills 

Students are required to rewrite in some 

cases; but rewriting is usually limited to 

grammar, spelling, punctuation, etc. 

Students are encouraged to revise, edit, 

and improve by correcting drafts and 

resubmitting for feedback 

Students are required to write without 

much forethought 

Students think about what they write 

through brainstorming, freewriting, 

discussions, or other pre-writing activities 

Students use formula writing to structure 

every piece of writing (i.e 5 paragraphs) 

Teachers use mentor texts to support 

authentic writing structure 

Students go through the writing process 

without support 

Teachers support students through 

modeling and thinking aloud 

 

 

Adapted from S.B. Neil (1982). Teaching Writing Problems and Solutions (AASA Critical Issues Report), American Association of 
School Administrators. Arlington, VA. 

Cited in National Writing Project and Carl Nagin. Because Writing Matters Improving Student Writing In Our Schools (2006). 
Jossey-Bass, San Francisco, CA. 
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Section 4 

Systematic Assessments 
 

  

Balanced 
Literacy

Read 
Aloud

Shared 
Reading 

Word 
Study

Reading 
Workshop

Writing 
Workshop
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Rationale for Systematic Assessment 

Assessment has a number of general purposes. The primary purpose of assessment is to gather data to inform teaching. 

If assessment does not result in improved teaching, then its value in school diminishes greatly. Assessment allows us to 

see the results of our teaching and allows us to make valid judgments about students’ literacy,  

moving from the kind of informal assessment that occurs in the classroom every day to the more formal reporting 

system that is required in the school arena:  
 

 Continually informing teaching decisions  

 Systematically assessing the child‘s strengths and knowledge  

 Finding out what the child can do, both independently and with teacher support  

 Documenting progress for parents and students  

 Summarizing achievement and learning over a given period-six weeks, a year, or longer.  

 Reporting to administrators, school board, and various stakeholders in the community  

 
 

One of the most important purposes of an assessment system, then, is helping us continually build theory that is the 

foundation of our instructional decisions.  
 

Assessment has several essential attributes:  

 It uses accessible information, most of which can be collected as an integral part of teaching  

 It includes systematic observations that will provide a continually updated profile of the child‘s current ways of 

responding  

 It provides reliable information about the progress of students  

 It provides valid information about what students know and can do  

 It is multidimensional. It includes both formal and informal measures and looks across curriculum.  

 It provides feedback to improve the instructional program and the curriculum.  

 It identifies and directs steps to meet the needs of students who do not achieve  
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Ethical, reliable, and valid assessment will be central part of RCSD #1 Literacy Platform.  Assessments assist teachers with 

making sound decisions about teaching and learning.  Additionally, assessments identify significant concerns that may 

require focused interventions for individual students.  Finally, assessments help us implement programs to improve the 

educational and developmental interventions for students.   

Indicators of Effectiveness  

 Ethical principles guide assessment practices. Ethical principles underlie all assessment practices, Young students 

are not denied opportunities or services, and decisions are not made about students on the basis of a single 

assessment. 

 Assessment instruments are used for their intended purposes. Assessments are used in ways consistent with 

purposes, for which they were designed.  

 Assessments are appropriate for ages and other characteristics of students being assessed. Assessments are 

designed for and validated for use with students whose ages, cultures, home languages, socioeconomic status, 

abilities and disabilities, and other characteristics are similar to those of the students with whom the assessments 

will be used.  

 Assessments instruments are in compliance with professional criteria for quality. Assessments are valid and 

reliable. Acceptable professional standards of quality are the basis for selection, use, and interpretation of 

assessment instruments, including screening tools. 

 What is assessed is developmentally and educationally significant. The objects of assessment include a 

comprehensive, developmentally, and educationally important set of goals, rather than a narrow set of skills, 

Assessments are aligned with early learning standards, with program goals and with specific emphasis in 

curriculum. 

 Assessment evidence is used to understand and improved learning. Assessments lead to improved knowledge 

about students.  This knowledge is translated into improved curriculum implementation and teaching practices.  

 Assessment evidence is gathered from realistic settings and situations that reflect students’ actual performance. To 

influence teacher strategies or to identify students in need of further evaluation, the evidence used to assess young 

students’ characteristics and progress is derived from real-world classroom or family contexts that are consistent 

with students’ culture, language, and experiences. 

 Assessment use multiple sources of evidence gathered over time. The assessment system emphasizes repeated, 

systematic observation, documentation, and other forms of criterion or performance oriented assessment using 

broad, varied, and complementary methods with accommodations for students with disabilities. 

 Staff and families are knowledgeable about assessment.  Pre-service and in-service training builds teachers’ and 

administrators’ “assessment literacy,” creating a community that sees assessment as a tool to improve outcomes for 

students.  Families are part of this community, with regular communication, partnership, and involvement.  
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Various forms of assessment should be used and analyzed at all levels (PreK through 12) on a continuous basis to monitor 

progress of students. Curriculum, instruction and assessments are a part of the instructional framework of teaching and 

learning in Richland One.  The two major types of assessments include formative and summative.   

Formative Assessments 

 

Summative Assessments 

 Occurs during the learning process 

 Provides opportunities for 

intervention 

 Used to adjust instruction as needed 

 Occurs after instruction 

 Evaluates alignment of curriculum 

and instruction 

Various Assessment Systems 

Benchmark Assessment System 

DRA2 

Scholastic Reading Inventory 

STAR Reading Assessment 

Common Formative Assessments (Mastery 

Connect) 

Reading Workshop 

Running Records 

Reading Surveys 

Reader’s Theater 

Reading & Writing Workshop 

Student Discussions 

Observations 

Conferring 

Anecdotal Notes 

Portfolios 

Presentations 

Journals 

Notebooks 

Writing Workshop 

Text-Dependent Writing (SC Holistic 

Rubric) 

Essays (Narrative, Argumentative & 

Expository) 

Research Papers 

District Benchmark  (3 times per year) 

End of Course Exam 

SC Palmetto Assessment of State 

Standards 

SC Ready  

Quarterly Exams 

ACT/SAT 

Work Keys Assessment 

 

 

*As a district we will utilize the following assessment as Universal Screening Tools: 

 My IGDIS (Pre- Kindergarten) 

 Developmental Reading Assessment (Kindergarten) 

 Benchmark Assessment System (First and Second Grade) 

 STAR Assessment (Grades Three through Twelve)  
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Individual Growth and Development Indicators 

My IGDIS  

(PreK only) 

Built upon a solid foundation of research conducted at the University of Minnesota, the Individual Growth & 

Development Indicators of Early Literacy utilize a data-based approach to screening that has shown to provide a new 

level of effectiveness in evaluating young children on their way towards becoming successful readers. 

Early Reading Measures 

 Picture Naming 

 Rhyming 

 Sound Identification 

 Which One Doesn't Belong? 

 Alliteration 

Individual Growth & Development Indicators (IGDIs) are a set of preschool assessments for monitoring the growth and 

development of children on the pathway to kindergarten. Scientifically validated for identifying children who are 

experiencing difficulties acquiring fundamental skills necessary for academic success, IGDIS can also be used to 

measure developmental gains and inform instructional needs of individual children. IGDIS assessments are specifically 

designed to help address this issue by giving preschool educators the decision-making tools they need in order to 

monitor growth throughout a child’s early years. For over a decade, IGDIs early childhood assessments have enabled 

early childhood and PreK instructors to identify children at-risk of developmental delays early and monitor development 

gains often to help children become school-ready. 

IGDIs can also help educators… 

 Identify struggling learners 

 Inform & differentiate instruction 

 Create performance snapshots 

 Monitor progress over time 

 Develop data-driven decisions 
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Developmental Reading Assessment (DRA2) 

(Kindergarten teachers only) 

What is the DRA?  

The Developmental Reading Assessment provides teachers with a method for assessing and documenting primary 

students' development as readers over time. Its purpose is to identify students’ reading level, defined as a text on which 

students meet specific criteria in terms of accuracy, fluency, and comprehension.  Additional purposes include identifying 

students’ independent reading strengths and weaknesses, planning for instruction, monitoring reading growth, and, for the 

grades 3-5, preparing students to meet classroom testing expectations and providing information to teachers, schools, and 

region regarding reading achievement.   

What is the DRA Word Analysis? 

The DRA Word Analysis is designed to evaluate the phonological awareness and phonics skills of students in kindergarten 

and early first grade and the word analysis skills of below-grade-level readers in Grades 1-5.   

When to administer the DRA? 

The DRA should be administered on a semiannual basis or more frequently in the case of struggling readers.  Teachers 

should administer the assessment to their own students to provide them with information on which to base their teaching 

practices. Assessment should take place in a part of the room that allows for one-on-one observation and conversation 

without distractions or interruptions 

For levels A to 2 For Levels 3 to 12 Levels 14 to 24 Levels 28 and above 

Teacher selects the text 

 

Teacher introduces the 

text 

 

Teacher reads one or two 

pages 

 

Child points and reads the 

rest of the story; teacher 

takes running record of 

oral reading 

 

Teacher or student selects 

the text that seems just 

right for him or her 

 

Teacher introduces the 

text 

 

Student reads complete 

text aloud 

 

Teacher takes running 

record of oral reading 

 

Student retells either the 

story or the information 

read to demonstrate 

comprehension 

 

Teacher selects a range of 

three texts 

 

Student chooses one that 

seems just right 

 

Teacher introduces the 

text 

 

Student reads the first two 

to four paragraphs or 

pages aloud 

Teacher takes a   running 

record of oral reading and 

records time 

 

Student reads remaining 

text silently in another 

location 

 

Student retells story or 

shares information gained 

from text 

Teacher selects a range of 

three texts 

Student chooses one that 

seems just right 

Teacher introduces the 

text 

 

Student reads the first two 

to four paragraphs or 

pages aloud; teacher takes 

a running record of oral 

reading and records time 

 

Student reads remaining 

text silently in another 

location 

 

Student respond in writing 

to questions and prompts 

in the student booklet 
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Benchmark Assessment System Overview 

(1
st 

and 2
nd

 Grade Teachers) 

The Fountas & Pinnell Benchmark Assessment System is a formative reading assessment comprised of 58 high-quality, 

original titles, or “little books” divided evenly between fiction and nonfiction. The assessment measures decoding, 

fluency, vocabulary, and comprehension skills for students in kindergarten through 8th grade. The set of books, 

recording forms, and other materials serve as an assessment tool for teachers, literacy specialists, and clinicians to use 

in determining students’ developmental reading levels for the purpose of informing instruction and documenting 

reading progress. The Fountas & Pinnell Benchmark Assessment System spans grades kindergarten through 8th grade 

and are aligned with the A–Z book levels of the F&P Text Level Gradient™, as illustrated in Figure 1. Benchmark 

System 1 represents levels A–N on the F&P Text Level Gradient™, and Benchmark System 2 represents levels L–Z. 
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DETERMINING A STUDENT’S INSTRUCTIONAL, 

INDEPENDENT OR HARD READING LEVELS 
 

Fountas & Pinnell Criteria for Instructional Level Reading  
At levels A‐K: 90‐94% accuracy with excellent or satisfactory comprehension or 95‐100% accuracy  
with limited comprehension.  

 

At levels L‐Z: 95‐97% accuracy with excellent or satisfactory comprehension or 98‐100% accuracy  
with limited comprehension.  

 

Fountas & Pinnell Criteria for Independent Level Reading  
At levels A‐K: 95‐100% accuracy with excellent or satisfactory comprehension.  

 

At levels L‐Z: 98‐100% accuracy with excellent or satisfactory comprehension.  

 

Fountas & Pinnell Criteria for Hard Level Reading  
At levels A‐K: Below 90% accuracy with any comprehension score.  
 

At levels L‐Z: Below 95% accuracy with any comprehension score.  

 

© 2009 Fountas & Pinnell Benchmark Assessment System 
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                                                 STAR Assessment 

(Grades 3-12) 

STAR Reading is a reliable, valid, and time-efficient assessment of general reading comprehension 

appropriate for use within varied instructional and curriculum frameworks and is administered 2 to 3 

times per school year. Quick and accurate results produced by STAR Reading provide teachers with 

specific benchmarking, screening, and progress-monitoring information to help tailor instruction, 

monitor reading growth, and improve reading achievement for all students. STAR Reading assesses one 

skill, reading comprehension, through the use of two item types: short comprehension items and 

extended comprehension items. The use of the format is based on abundant and long-standing research 

verifying that vocabulary is closely tied to comprehension (Davis, 1942; Just & Carpenter, 1987).  

STAR Reading’s short comprehension items contain one complete contextual sentence with a tightly 

controlled vocabulary level and a single-word deletion. The longer extended comprehension items 

contain multiple sentences and a single-word deletion. Figure 10 shows examples of both items. For both 

formats, the information needed to determine the correct answer is given within the assessment-item 

passage provided, with the semantics and syntax of each context sentence arranged to provide clues as to 

the correct answer choice. The only prior knowledge a student needs is an understanding of the words 

that constitute the text passages and answer choices.  

STAR Reading assessment items require reading comprehension because the student must actually 

interpret the meaning of the sentence or passage in order to choose the correct answer; all of the answer 

choices “fit” the context sentence either semantically or syntactically but only one is correct. The reading 

levels of the items range from kindergarten through post high school.   

Visit Renaissance Learning’s Technical Manual for Scaled Score to Grade Equivalent Conversion charts.  

 

Information Adapted from Rossford School STAR Assessment Booklet & Renaissance Learning  
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Section 5 

Instructional Planning Guide Templates 

 

Balanced 
Literacy

Read 
Aloud

Shared 
Reading 

Writing 
Workshop

Word 
Study

Reading 
Workshop
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Richland One PreK-2nd Grade ELA Instructional Framework Planning Guide 
Minutes Components  Format Materials/Resources What should be seen/heard 

Standard(s) Addressed:  
 

Read Aloud 
**10-15 
Minutes 

Build Conversation Skills 
Build Comprehension Skills 
Model how proficient readers 
read and think 
(List how you will do this) 

Whole Group 
 
 
 

 Read Aloud Book/s 
 (Including Digital versions) 
____________________________ 
____________________________ 
____________________________ 
(List Titles) 

Turning and Talking Partners (students to students) 
Teacher modeling (Think Aloud) 
Planned stopping points (Teacher demonstrates skills) 
(Plans written in lessons or on sticky notes placed in read aloud 
books, etc.) 
Pre-planned questions/discussions (Teachers) 
 

Shared 
Reading 
**15-20 
Minutes 

 
Collaborative learning activity 
with all eyes on text 
On grade level text using 
rhythm, rhyme, and repetitions 
with predictable text  

 
Whole Group 
 
 
 

  
Chart Paper/markers 
Projected Text 
Digital resources such as Reading A 
to Z, BookFlix, TeacherNet, Etc. 
Other 

Student Teacher/Assistant 

Unison Reading 
Turning and talking 
Students reading using 
fluency, articulation, voice, 
reading strategies  
 
 

Teacher leads group helping 
students to process text 
Teacher reads with clarity, 
fluency, and intonation 
 Teacher has planned for 
questions  

Word Study 
**15 

Minutes 
 
 
 
 

 
Early literacy concept 
Phonological and phonemic 
awareness  
Letter/sound recognition 
Spelling patterns 
High Frequency Words 
Word meaning and structure 
Word Solving Actions 
Grammar 

 
Whole Group 
Small Group  
Tier Groups (circle) 
1 
2 
3 
4 
(Circle) 
Individual  
_________________ 
_________________ 
_________________ 
(List Names) 

 
Letters 
 (A variety of letters/words to 
manipulate based on needs) 
Timer 
Visuals 
Words, sounds, letter activities that 
engage and provide interaction 
amongst students 
Digital Word/Letter/Sound activities 
Differentiated Activities  
How?__________________________
_________________________ 
 

 
Differentiated Activities/Lessons  
Targeted focus on letters, sounds, and words (current and 
displayed for reference points) 
Teacher making connections to rich language experiences in 
reading and writing 
Word solving actions 
Grammar activities  
Letter/sound recognition activities 
Teacher facilitating, supporting, and note-taking, conferencing, 
etc. 
Application from students (journals, products, etc.) 
Students practicing, decoding, applying strategies 
Assistants, volunteers, mentors participation 
 

44 



 
 

 
 

Reading 
Workshop 

**45-50 
Minutes 

 
 

 
Mini Lessons 
Independent Reading 
Partner Reading 
Conferencing 
Sharing 
 
 

 
Whole Group 
Small Groups 
1 
2 
3 
4 
(Circle) 
Individual 
___________________
___________________
_____________ 
(List students) 

 
 Teacher Unit Plans 
Support Documents/Pacing 
Writing Journal 
Sticky Notes 
Student record keeping method 
Conferencing Notebook 
Digital Learning Evidence 
Other 

Conferring with students (documentation evidence) 
Small Group instruction (strategy, guided reading, and 
component small groups). 
Facilitate instruction based on students’ needs and standards 
Connecting, teaching, engagement 
Monitoring of student responses and provides explicit feedback 
Anecdotal note-taking/Progress-monitoring (Teacher/IA) 
Checking for understanding, questioning 
Sharing (Closure activity with students) Evidence of student 
understanding (exit slips, parking lot, etc.) 
Anchor Charts 

Writing 
Workshop 

 

**25-30 Minutes  
Whole Group 
Small Groups 
1 
2 
3 
4 
(Circle) 
Individual 
___________________
___________________
_____________ 
(List students) 
 

 
Support Documents/Pacing 
Journals, writing paper, highlighters, 
pencils 
Notes from content exploration 
Other 

Making connections, teaching, engagement 
Highlighting sequenced representations and strategies 
strategically 
Summarize big ideas and define key vocabulary 
Highlighting objective for the day (“we can… statement) 
Reflecting on new learning 
Share/Closure evidence of activity 
Anchor Charts 
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Richland One ELA Instructional Framework Planning Guide:  Grades 3-5  
Minutes Components  Format Materials/Resources What should be seen/heard 

Standard(s) Addressed:  

Read Aloud 
10 Minutes 

 
Build Conversation Skills 
Build Comprehension Skills 
Model how proficient readers read 
and think 
(List how you will do this) 

 
Whole Group 
 
 
 

 
 Read Aloud Book/s 
 (Including Digital versions) 
____________________________ 
____________________________ 
____________________________ 
(List Titles) 

 
Turning and Talking Partners (students to students) 
Teacher modeling (Think Aloud) 
Planned stopping points (Teacher demonstrates skills) 
(Plans written in lessons or on sticky notes placed in read aloud books, 
etc.) 
Pre-planned questions/discussions (Teachers) 

Shared 
Reading 

15-20 Minutes 

 
Collaborative learning activity with 
all eyes on text 
On grade level text using rhythm, 
rhyme, and repetitions with 
predictable text  

 
Whole Group 
 
 
 

 
Chart Paper/markers 
Projected Text 
Digital resources such as Reading A to 
Z, BookFlix, TeacherNet, Etc. 
Other 

Student Teacher/Assistant 

Unison Reading 
Turning and talking 
Students reading using 
fluency, articulation, voice, 
reading strategies  
 

Teacher leads group helping 
students to process text 
Teacher reads with clarity, 
fluency, and intonation 
 Teacher has planned for 
questions  

Word Study 
10 Minutes 

 
 
 
 

 
 
Vocabulary Development 
Word meaning and structure 
Word Solving Actions 
Grammar 
 Prefixes/ Suffixes/Greek& Latin 
Roots 

 
Whole Group 
Small Group  
Tier Groups (circle) 
1 
2 
3 
4 
(Circle) 
Individual  
_________________ 
_________________ 
_________________ 
(List Names) 

 
Letters 
 (A variety of letters/words to manipulate 
based on needs) 
Timer 
Visuals 
Words, sounds, letter activities that 
engage and provide interaction amongst 
students 
Digital Word/Letter/Sound activities 
Differentiated Activities  
How?_____________________________
_____________________ 
 

 
Differentiated Activities/Lessons  
Targeted focus on letters, sounds, and words (current and displayed 
for reference points) 
Teacher making connections to rich language experiences in reading 
and writing 
Word solving actions 
Grammar activities  
Letter/sound recognition activities 
Teacher facilitating, supporting, and note-taking, conferencing, etc. 
Application from students (journals, products, etc.) 
Students practicing, decoding, applying strategies 
Assistants, volunteers, mentors participation 
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Reading 
Workshop 

45-50 Minutes 
 
 

Mini Lessons 
Independent Reading 
Partner Reading 
Conferencing 
Sharing 
 
 

 
Whole Group 
Small Groups 
1 
2 
3 
4 
(Circle) 
Individual 
_____________________
_____________________
_________ 
(List students) 

 
 Teacher Unit Plans 
Support Documents/Pacing 
Writing Journal 
Sticky Notes 
Student record keeping method 
Conferencing Notebook 
Digital Learning Evidence 
Other 

Conferring with students (documentation evidence) 
Small Group instruction (strategy, guided reading, and component 
small groups). 
Facilitate instruction based on students’ needs and standards 
Connecting, teaching, engagement 
Monitoring of student responses and provides explicit feedback 
Anecdotal note-taking/Progress-monitoring 
Checking for understanding, questioning 
Sharing (Closure activity with students) Evidence of student 
understanding (exit slips, parking lot, etc.) 
 

Writing 
Workshop 

45-50 Minutes 

Mini Lesson 
Independent Writing 
Partner Writing 
Conferring 
Sharing 
 

 
Whole Group 
Small Groups 
1 
2 
3 
4 
(Circle) 
Individual 
_____________________
_____________________
_________ 
(List students) 
 

 
Support Documents/Pacing 
Journals, writing paper, highlighters, 
pencils 
Notes from content exploration 
Other 

The teacher modeling explicit writing strategies  
 Small Group instruction (strategy, guided writing, and component 
small groups). 
Conferring with peers/teacher (documentation evidence) 
Evidence of the writing process 
Teacher and Students using writing exemplars  
 Students using checklist, rubrics, and portfolios to evaluate 

writing   
Writing for a various formats and genres  
Share/Closure evidence of activity 
Other 
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Richland One English Instructional Framework Planning Guide: Grades 6-8 

Suggested Minutes 
(Can be adjusted 
based on school 
schedule) 

Components Format Materials/Resources What should be Seen What Should Be Heard 

Standards/Indicators to be addressed: 
 
 

 
Read Aloud 
 
15-20 minutes 

O Build Conversation Skills 
O Build Comprehension 
Skills 
O Model how proficient 
readers read and think 

 O Whole  Group  O Digital tools   
O Anchor Charts  
O Variety of texts 

 

O Student-to-student discussions  
O Accountable talk  
O Questioning (planned stopping points and questions)  
O Students making connections  
O Teacher modeling think aloud 

O Students applying strategies to their own reading  

 

 
Shared Reading 
 
10 minutes 

O Collaborative learning 
activity with all eyes on text 
O On grade level text using 
rhythm, rhyme, and 
repetitions with predictable 
text 

O Whole  Group  O Digital tools such as 
Newsela.com  
O HMH Textbook Resources  
O District-approved resources  
O Anchor Charts  
O Comprehension Toolkits, 
Falling in Love with Close 
Reading, Strategies that Work 
O Class set of texts 
O Short Stories 

O Student-to-student 

discussions  
O Students using reading 

strategies  
O Teacher facilitating 

discussions to analyze text  
O Teacher modeling 

O Close Reading  
 

O Accountable talk  
O Think aloud 

 O Close Reading  
 

 
 

 
Word Study 
 
10 minutes 

  
 O Word meaning and 
structure 
 O Word Solving Actions 
 O Grammar 

O Whole  Group  
O Small Groups  
O Individual  

 

O Digital tools   
O HMH Textbook 

Resources  
O District-approved 

resources  
O Anchor Charts  
O Comprehension Toolkits  
O Visuals  
O “Live” Word Walls  

O Students applying vocabulary strategies to reading and writing  
O Teacher using appropriate scaffolding strategies  
O Encountering words through a variety of texts, writings, and conversations  
O Teacher modeling  
O Students using appropriate tools and organizers for vocabulary development  
O Use of anchor charts 

Reading Workshop 
 
(Independent 
Reading) 
 
40 minutes 

O Mini Lessons 
O Independent Reading 
O Partner Reading 
O Conferencing 
O Sharing 

 

O Whole  Group  
O Small Groups  
O Individual  

 

O Digital tools (Noodle 

Tools, internet for research, 

presentation tools, 

collaboration tools)  
O HMH Textbook 

Resources  
O District-approved 

resources  

O Student-to-student discussions  
O Teacher conferencing with students  
O Small group instruction   
O Explicit instruction of skills, strategies, and standards  
O Teacher using a variety of questioning techniques  
O Close reading, text annotations, independent reading  
O Students sharing (closure)  
O Use of anchor charts 



 
 

 
 

*Interactive Read Aloud will not occur every day due to the structure of scheduling; however, teacher will read aloud short texts during the mini lesson with specific teaching points. 
*Shared reading will not occur every day in middle school due to the structure of the class period; however, the teacher should find opportunities each week for shared reading to model strategies for students. 

 

 

 

 

 

 

 

O Anchor Charts  
O Comprehension Toolkits  
O Highlighters, Post It 

Notes 

 

Writing Workshop 
(Independent 
Writing) 
 
40 Minutes 

O Mini Lessons 
O Independent Writing 
O Partner Collaboration 
O Conferencing 
O Sharing 

 

O Whole  Group  
O Small Groups  
O Individual  

 

O Exemplar papers  
O Rubrics and checklists  
O Writing portfolios 

(digital)  
O Writing journals  
O Digital tools (Noodle 

Tools, internet for research, 

presentation tools)  
O Empowering Writers 

Anchor Charts  
O HMH Textbook 

Resources  
O District-approved 

resources  
O Comprehension Toolkits 

O Peer interactions with revising and editing  
O Students conferring with peers and teacher  
O Teacher modeling writing strategies  
O Evidence of writing process  
O Students responding to text in writing  
O Students engaged in research process  
O Students using checklist, rubrics, and portfolios to evaluate writing  
O Teacher and students using writing exemplars 
O Students sharing (closure)  

 
 

48 



 
 

 
 

 

Richland School District One English Instructional Framework Planning Guide:  Grades 9-12 
Suggested 
Minutes 
(1 Class Period) 

Components Format Materials/Resources What Should Be Seen? What Should Be Heard? 

Standards/Indicators to be addressed: 

Read Aloud 
 
10 minutes 

O Build Conversation Skills 
O Build Comprehension Skills 
O Model how proficient 
readers read and think 

O Whole  Group O Digital tools  
O Anchor Charts 
O Variety of texts 

O Student-to-student discussions 
O Accountable talk 
O Questioning (planned stopping points and questions) 
O Students making connections 
O Teacher modeling think aloud 

Shared Reading 
 
10 minutes 

O Build Conversation Skills 
O Build Comprehension Skills 
O Model how proficient 
readers read and think 

O Whole  Group O Digital tools such as Newsela.com  
O HMH Textbook Resources  
O District-approved resources  
O Anchor Charts  
O Comprehension Toolkits, Falling in Love with 
Close Reading, Strategies that Work 
O Class set of texts 
O Short Stories 

O Student-to-student 
discussions 
O Students using reading 
strategies 
O Teacher facilitating 
discussions to analyze text 
O Teacher modeling 

O Accountable talk 
O Think aloud 
 

Word Study 
 
10 minutes 

O Collaborative learning 
activity with all eyes on text 
O On grade level text using 
rhythm, rhyme, and repetitions 
with predictable text 

O Whole  Group 
O Small Groups 
O Individual 
 
List Students: 

O Digital tools  
O HMH Textbook Resources 
O District-approved resources 
O Anchor Charts 
O Comprehension Toolkits 
O Visuals 
O “Live” Word Walls  

O Students applying vocabulary strategies to reading and writing 
O Teacher using appropriate scaffolding strategies 
O Encountering words through a variety of texts, writings, and 
conversations 
O Teacher modeling 
O Students using appropriate tools and organizers for vocabulary 
development 
O Use of anchor charts 

Reading 
Workshop 
(Independent 
Reading) 
 
40-50 minutes 
*depends on school 
schedule 

  
 O Word meaning and 
structure 
 O Word Solving Actions 
 O Grammar 

O Whole  Group 
O Small Groups 
O Individual 
 
List Students: 

O Digital tools (Noodle Tools, internet for 
research, presentation tools, collaboration 
tools) 
O HMH Textbook Resources 
O District-approved resources 
O Anchor Charts 
O Comprehension Toolkits 
O Highlighters, Post It Notes 

O Student-to-student discussions 
O Teacher conferencing with students 
O Small group instruction  
O Explicit instruction of skills, strategies, and standards 
O Teacher using a variety of questioning techniques 
O Close reading, text annotations, independent reading 
O Students sharing (closure) 
O Use of anchor charts 
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Writing Workshop 
(Independent 
Writing) 
40-50 Minutes 
*depends on school 
schedule 

O Mini Lessons 
O Independent Reading 
O Partner Reading 
O Conferencing 
O Sharing 
 

O Whole  Group 
O Small Groups 
O Individual 
 
 
 
List Students: 

O Exemplar papers 
O Rubrics and checklists 
O Writing portfolios (digital) 
O Writing journals 
O Digital tools (Noodle Tools, internet for 
research, presentation tools) 
O Empowering Writers Anchor Charts 
O HMH Textbook Resources 
O District-approved resources 

O Comprehension Toolkit 

O Peer interactions with revising and editing 
O Students conferring with peers and teacher 
O Teacher modeling writing strategies 
O Evidence of writing process 
O Students responding to text in writing 
O Students engaged in research process 
O Students using checklist, rubrics, and portfolios to evaluate 
writing 
O Teacher and students using writing exemplary 

*Interactive Read Aloud will not occur every day due to the structure of block scheduling; however, teacher will read aloud short texts during the mini lesson with specific teaching points. 

*Shared reading will not occur every day in high school due to the structure of block scheduling; however, the teacher should find opportunities each week for shared reading to model strategies for students. 
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Balanced 
Literacy

Read 
Aloud

Shared 
Reading 

Word 
Study

Writing 
Workshop

Reading 
Workshop

 

 Section 6 

Content Area Literacy 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

52 



 
 

 
 

Content Area Literacy 

Strategies for Mathematics, Science, Social Studies Fine Arts,  

Physical Education & Career/Technical Areas 

Adolescents entering the adult world in the 21st century will read and write more than at any other time in human history. They 

will need advanced levels of literacy to perform their jobs, run their households, act as citizens, and conduct their personal lives. 

They will need literacy to cope with the flood of information they will find everywhere they turn…Continual instruction beyond the 

early grades is needed. 

(Moore, Bean, Birdyshaw, & Rycik, 1999) 

As we move toward ensuring today’s students are equipped with the appropriate tools for learning in the 

21st century, it is important that educators understand the necessary strategies to incorporate literacy best 

practices in their daily instruction.  “Content area literacy is key to students’ learning in every subject.”  

Through content area literacy “teachers-and students- can discover how reading and writing influence 

and shape understanding of new knowledge” (SREB, Literacy across the Curriculum).   

It is important for teachers to understand that content area literacy is more than students answering a list 

of questions after reading; it is more than worksheets; it is more than lectures; and it is more than writing 

answers in complete sentences.  Content area literacy “focuses on the ability to use reading and writing 

to learn the subject matter in a discipline; [content area literacy] teaches skills that a “novice” might use 

to make sense of a disciplinary text. [Content area literacy] Emphasizes a set of study skills that can be 

generalized across content areas” (Shanahan & Shanahan, 2008).  

Aligned with balanced literacy best practices, strategies to incorporate literacy in the content areas 

support reading, writing, vocabulary, and student collaboration with instruction.  Not only are the 

strategies transferrable from one content area to the next, but they are applicable to the 21st Century 

skills students will transfer as they matriculate from elementary to middle to high school and beyond.  

The Profile of the South Carolina Graduate exemplifies the same 21st Century skills that students will 

use within and across the content areas with literacy based instruction.   

Literacy should be a shared approach among the different content area teachers.  Research shows that if 

teachers apply literacy based strategies at least 15 minutes every day, student achievement will increase 

significantly.  Therefore, it is important for teachers to understand the major role they play in 

developing students abilities to read and write from the perspective of a technical writer, historian, 

mathematician and scientist.  
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What Makes Reading 

Easier? 
 THE TEXT is shorter rather than longer.  

 
 THE READER has chosen the text, versus it being assigned.  

 
 THE READER has relevant background knowledge.  

 
 THE TOPIC has personal interest or importance.  

 
 THE TEXT embodies familiar settings and cultural values.  

 
 THE TEXT evokes curiosity, surprise, or puzzlement.  

 
 THE TEXT has high coherence, meaning that it explains itself                                                 

(e.g., “the plesiosaur, a Mesozoic period dinosaur . . . ”).  

 
 THE TEXT makes ample use of pictures, charts, and other visual and text features that support 

and add meaning.  

 
 THE TEACHER evokes and builds the reader’s background knowledge.  

 
 THE TEACHER teaches specific strategies for visualizing, inferring, questioning, rereading, 

and other techniques.  

 
 READERS CAN mark, write, or draw on text as they read.  

 
 READERS CAN talk about the text during and after reading.  

 
 READERS CAN hear text read aloud by the teacher, by a classmate, or in a small group. 

May be photocopied for classroom use. Texts and Lessons for Content-Area Reading by Harvey “Smokey” Daniels and Nancy Steineke, © 2011 

(Portsmouth, NH: Heinemann).  
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The Components of Active Literacy 
Reading, Writing, Drawing, Talking, Listening, Viewing, and Investigating 
 

Engage in the world of issues and ideas, enhance understanding, expand 

thinking, develop insight, acquire and actively use knowledge.   

 Talking and listening to each other- Having a conversation, discussion, 

agreeing, disagreeing and debating.  

 Reading and viewing to construct meaning- Noticing and thinking 

about the inner conversation, asking questions, making connections, 

inferring, synthesizing information.  

 Responding to reading by talking and listening- Having a conversation 

about the text, connecting to experience, wondering, thinking inferentially, 

thinking beyond the text. 

 Responding to reading by writing and drawing- Writing and drawing to 

think and remember, noticing important information, connecting, asking 

questions, debating.  

 Writing and drawing to discover and explore thinking-Learning new 

information, wondering, connecting, inferring.   

 Investigating and doing further research-Asking and answering 

questions, finding out information, learning more, synthesizing, building 

and using knowledge, developing insight.  

(Harvey, 2000) 
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Reading in the Content Areas 

Comprehension strategies are employed before, during, and after reading. Effective readers 

automatically employ strategies to understand what they are reading. Struggling readers, however, need 

explicit instruction on how to use strategies to assist them in understanding what they read as well as 

ample practice in using these strategies with a variety of texts. The chart below lists some of these 

strategies.  

 

 

 

 

 

Adapted with permission from University of Texas Center for Reading and Language Arts. (2003). Special education 

reading project secondary institute — Effective instruction for secondary struggling readers: Research-based practices. 

Austin, TX: Author 
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Writing to Learn in the Content Areas 

Reading will soar if writing is strong.  

     -Lucy Calkins, 2016 

 

Reading and writing have been intertwined as literacy for ages.  In other content areas, 

writing can be used as a tool for students to demonstrate their learning.  Research shows 

that student learning is strengthened when they write about the concepts they learn.  

“Reading is used to deepen their knowledge of the subject and then writing is used to as 

they [students] write down and begin to analyze their ideas…the process is a fluid 

exchange” (Wood, Taylor, & Stover, 2016).  It is recommended that students write every 

day in every class period.   

 

Research on writing tells us that students learn how to write by writing and going through 

the writing process multiple times.  No matter what content area, all students should 

engage in the writing process before completing a final draft of real world writing.  Some 

components of the writing process may be revisited several times throughout the course 

of completing a final draft; however, teachers should allow time for students to engage in 

the recursive process of writing.   
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The writing process includes brainstorming/planning, drafting, revising, 

editing/proofreading, and publishing.  Another portion of the writing process that is 

often missed is reflection.   

In order for students to see themselves as lifelong writers, we must allow them to reflect 

on the process by providing them with opportunities to get to know themselves as 

writers.   

 

Brainstorming/planning: During this stage of writing, writers gather ideas, think about 

critical aspects of the task (purpose, audience, genre, topic) and plan using sketch, 

graphic organizers or outlines, to name a few.   

 

Drafting: During this stage of writing, a writer gets all of his/her ideas down and reread 

their draft for clarity.   

 

Revising: As writers revise in this stage, they add information such as sentences, words, 

phrases, or specific details to make their writing more effective.  Some writers, revise as 

they draft.  This stage also lends to deleting repetitive ideas/phrases, irrelevant 

information or rearranging details to make the piece clearer and logical.   

 

Editing and proofreading:  Students want to submit a polished piece of writing so they 

use tools to focus on the conventions during editing and proofreading.   

 

Publishing: During the publishing stage, writers celebrate their writing to share with 

peers or a particular audience.  “Taking this final step is important for young writers 

because it gives them a sense of accomplishment and an opportunity to share their talent 

with a wider audience” (Fountas & Pinnell).   
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Functional Writing can take place around any type of text a student is reading.  Students 

may take notes in a notebook that can be used later for classroom discussions, oral 

presentations, or to support writing or research that may be completed later. Types of 

functional writing includes notes, short writes, graphic organizers, and summaries.   

 

Strategies to support functional writing in the content areas include but are not limited to 

the following and can be found in the appendix:  

 Summarizing using LIST-GROUP-LABEL-WRITE 

 Note-taking using CORNELL NOTES 

 Journaling with DIVIDED JOURNALS & DOUBLE-ENTRIES 

 Generating interactions between schemata and text (GIST) 

 Writer’s Notebooks 

 Exit/Admit Slips 

 

Types of writing to support use of the writing process:  

 RAFT (appendix) 

 Articles 

 Speeches  

 Letters 

 Proposals 

 Reviews 

 Poems 

 Memoirs 

 Business Plans  

 Evaluations 

 Essays 
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Vocabulary Development 

Teaching vocabulary in the content areas focuses heavily on academic words and domain-specific 

vocabulary instruction.  Students must know and understand words to determine what a question is 

requiring them do on an assessment; students must know and understand words in order to 

comprehend a text; and more importantly, students must know and understand words in order to 

communicate effectively.  According to Bintz, learning vocabulary is about learning the definitions of 

words and how to use them appropriately.   

The practice of defining words from the dictionary has proven to be an ineffective method for 

teaching vocabulary because it does not engage students in reading in order “to impact word 

knowledge, language use, and comprehension” (Bintz, 2011). Students do not develop vocabulary by 

completing worksheets, memorizing extensive word lists or using dictionaries to define unknown 

words.  It is constant reading of texts that allows students vocabulary to increase.   Frontloading or 

previewing vocabulary suggests that teachers will provide students with opportunities using research-

based strategies to impact vocabulary development.  Overall, vocabulary instruction occurs in various 

forms- through independent reading, reading aloud to students, and students collaborating in class 

discussions.   

For comprehending texts, it is important for students to know the words they encounter.  This is why 

it is vital for students to experience opportunities to listen to texts, speak about texts, read a variety of 

texts, and write daily to develop their vocabulary.  By doing so, students will learn word structures 

and learn how to break words into parts as well as students will learn concept words, synonyms, 

antonyms, and homonyms.  Additionally, teachers must help students employ word solving strategies 

in order to conquer an unknown word.  The word solving strategies are “strategic moves readers and 

writers make when they use their knowledge of language systems while reading and writing” (Fountas 

& Pinnell, 2011).   
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Word Solving Strategies  

When readers can employ a flexible range of strategies for solving words rapidly and efficiently, attention is freed for 

comprehension.  

         Fountas & Pinnell, 2011 

 Use the context of a sentence, paragraph, or whole text to help determine the precise meaning 

of a word 

 Connect words that are related to each other because they have the same base or root word 

(correct, correction, correctional) 

 Use the dictionary to discover word history 

 Distinguish between multiple meanings of words when reading texts 

 Recognize and use the different types of dictionaries: general, specialized (synonyms, 

abbreviations, theme or topic, foreign language, thesaurus, electronic) 

 Understand the concept of analogy and its use in discovering the relationship between and 

among words 

 Use knowledge of Greek and Latin roots in deriving the meaning of words while reading texts 

 Use knowledge of prefixes, root words, and suffixes to derive the meaning of words while 

reading texts 

 

There are many vocabulary strategies that can be across the content areas to support 

reading and writing instruction. Examples can be found in the appendix: 

 

 Word Questioning 

 Semantic Maps 

 Concept Mapping 

 Word Sorts 

 Frayer Model  

 How Well Do I Know/Knowledge Rating 

 Interactive Word Walls 

 Vocabulary in Context/Context Clues 
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Section 7 

Appendix 
 

 

 

 

 

Balanced 
Literacy

Read 
Aloud

Shared 
Reading 

Word 
Study

Writing 
Workshop

Reading 
Workshop
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SAMPLE 

Predictable Structure of  

English Balanced Literacy Classroom 

Pre-Kindergarten 

Read Aloud 10 minutes 

 The teacher uses a think aloud with text and allow students to record and share their thinking 

Reading Workshop 20-30 minutes 

 Mini Lesson (5-10 minutes) 

o Teach, Connect , Engage, and Links to the work the students will do  

 Independent Reading (10-20 minutes) 

o Students choose books of interest to read 

o Bubby reading 

 Share Time (5-10 minutes) 

o Wrap Up/Closure 

Shared Reading/Writing 15 minutes 

 Students actively engage with eyes on text to a book, nursery rhyme, and or poem of the week 

Inquiry learning 40 minutes 

• Students participate in learning activities that connect to the Balance Literacy Approach. 

Word Study 10 minutes 

 Teacher explicitly teachers letter knowledge, word meaning, and word solving strategies by teaching word patterns, 

word families allowing students to build words and participate in activities that will assist them with decoding 

within context. 

Writing Workshop 30-40 minutes 

 Mini Lesson (5-10 minutes) 

o Teach, Connect , Engage and Links to the work the students will do  

 Independent Writing (10-20 minutes) 

o Students draw and orally describe their drawings. 

o Buddy Writing  

 Share Time (5-10 minutes) 
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SAMPLE  

Predictable Structure of  

English Balanced Literacy Classroom 

Grades Kindergarten-Second 

Read Aloud 10 minutes 

 The teacher uses a think aloud with text and allow students to record and share their thinking 

Reading Workshop 40-50 minutes 

 Mini Lesson (5-10 minutes) 

o Teach, Connect , Engage, and Links to the work the students will do  

 Independent Reading (25-30 minutes) 

o Teacher Conferring with Students 

o Small Group Instruction  

o Partnership Reading 

 Share Time (5-10 minutes) 

o Wrap Up/Closure 

Shared Reading/Writing 15-20 minutes 

 Students actively participate with teacher with on grade level text to practice strategies 

Word Study 10-15 minutes 

 Teacher explicitly teachers letter knowledge, word meaning, and word solving strategies by teaching word patterns, 

word families allowing students to build words and participate in activities that will assist them with decoding 

within context. 

Writing Workshop 30-40 minutes 

 Mini Lesson (5-10 minutes) 

o Teach, Connect , Engage and Links to the work the students will do  

 Independent Writing (25-30 minutes) 

o Teacher Conferring with Students 

o Small Partnership Writing 

 Share Time (5-10 minutes) 

o Wrap Up/Closure 
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SAMPLE  

Predictable Structure of  

English Balanced Literacy Classroom 

Grades Three-Five 

 (Based on 120 minutes of uninterrupted instruction) 

Read Aloud 10 minutes 

 The teacher uses a think aloud with text and allow students to record and share their thinking 

Shared Reading/Writing 15-20 minutes 

 Students actively participate with teacher with on grade level text to practice strategies 

Reading Workshop 40-50 minutes 

 Mini Lesson (5-10 minutes) 

o Teach, Connect , Engage and Links to the work the students will do  

 Independent Reading (25-30 minutes) 

o Teacher Conferring with Students 

o Small Group Instruction  

o Students participating in literature circles 

 Share Time (5-10 minutes) 

o Wrap Up/Closure 

Writing Workshop 45-50 minutes 

 Mini Lesson (5-10 minutes) 

o Teach, Connect , Engage and Links to the work the students will do  

 Independent Writing (25-30 minutes) 

o Teacher Conferring with Students 

o Small Group Instruction  

o Students participating in literature circles 

 Share Time (5-10 minutes) 

o Wrap Up/Closure 

Word Study 5-10 minutes 

 Woven throughout reading and writing workshop to explicitly teach how words work 
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SAMPLE 

Predictable Structure of  

English Balanced Literacy Classroom 

Grades Six through Eight 

(Based on 75 minutes of uninterrupted instruction) 

Read Aloud 10 minutes 

 The teacher uses a think aloud with text and allow students to record and share their thinking 

 Teacher demonstrates multiple strategies within a short text for students to try in their 

independent reading 

 Occurs one to two times per week depending on the schedule  

Shared Reading/Writing/Close Reading Lesson 10 minutes 

 Students actively participate with teacher with on grade level text to practice strategies 

 Occurs one to two times per week depending on the schedule 

Shared Reading/Writing 10 minutes 

 Students actively participate with teacher with on grade level text to practice strategies 

Reading & Writing Workshop 50-55 minutes 

 Mini Lesson (5-10 minutes) 

o Teach, Connect , Engage and Links to the work the students will do  

 Independent Reading & Writing (30-35 minutes) 

o Teacher Conferring with Students 

o Small Group Instruction  

o Students participating in partner talk, book clubs, or group tasks 

 Share Time (5-10 minutes) 

o Wrap Up/Closure 

Word Study 5-10 minutes 

 Woven throughout reading and writing workshop to explicitly teach how words work 

 

 



 
 

 
 

SAMPLE  

Predictable Structure of  

English Balanced Literacy Classroom 

Grades Nine through Twelve 

(based on 90 minutes of uninterrupted instruction) 

Read Aloud 10 minutes 

 The teacher uses a think aloud with text and allow students to record and share their thinking 

 Teacher demonstrates multiple strategies within a short text for students to try in their 

independent reading 

 Occurs one to two times per week depending on the schedule  

Shared Reading/Writing/Close Reading Lesson 10 minutes 

 Students actively participate with teacher with on grade level text to practice strategies 

 Occurs one to two times per week depending on the schedule 

Reading & Writing Workshop 70 minutes 

 Mini Lesson (10 minutes) 

o Teach, Connect , Engage and Links to the work the students will do  

 Independent Reading & Writing (30 minutes) 

o Teacher Conferring with Students 

o Small Group Instruction  

o Students participating in partner talk, group tasks, or book clubs 

 Share Time (5-10 minutes) 

o Wrap Up/Closure 

Word Study 10 minutes 

 Woven throughout reading and writing workshop to explicitly teach how words work 
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SAMPLE 

Social Studies Balanced Literacy Classroom 

Each component can be woven within the lesson or unit but does not have to be evident every day for instruction 

 

Read Aloud (Phase 1)  

 Use of nonfiction or fiction text to model how to approach different types of texts in social studies 

instruction as well as models fluency, comprehension and word study 

Word Study (Phase 2)  

 Focus on specific Tier 2 and 3 vocabulary words 

 

Shared Reading/Writing (Phase 2)  

 Teacher models specific strategies for reading texts, previewing primary resources, links to the 

work students will complete during independent work, etc.  

 Teacher and students work together on same piece of text, resource, etc. to practice the strategy 

from mini lesson or any strategy modeled  

 

Independent Reading/Writing (Phase 3 & 4)  

 Students practice the strategies learned independently, with a partner, or with a group.   

 Teacher confers with students, partners, groups 

 Teacher works with small group 

 Teacher differentiates instruction & provides interventions 
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SAMPLE 

Mathematics Balanced Literacy Classroom 

Each component can be woven within the lesson or unit but does not have to be evident every day for instruction 

 

Read Aloud (Engage)  

 Use of nonfiction or fiction text to model fluency, comprehension and word study, brainstorming 

how to solve a problem, and/or using real world problems connected to lesson 

Word Study (Engage)  

 Focus on specific Tier 2 and 3 vocabulary words; brainstorming 

 

Shared Learning (Explore)  

 Teacher and students work together on same piece of text, resource, etc. to practice the strategy, 

lab, solve a problem, construct models 

 Teacher models specific strategies for reading a word problem & solving problems, and links to 

the work students will complete during independent work, etc.  

Independent Learning (Elaborate & Reflect)  

 Students practice the strategies learned independently, with a partner, or with a group.   

 Teacher confers with students, partners, groups 

 Teacher works with small group 

 Teacher differentiates instruction & provide interventions 
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SAMPLE 

Science Balanced Literacy Classroom 

Each component can be woven within the lesson or unit but does not have to be evident every day for instruction 

 

Read Aloud (Engage)  

 Use of nonfiction or fiction text to model fluency, comprehension and word study 

Word Study (Engage)  

 Focus on specific Tier 2 and 3 vocabulary words 

Shared Reading/Writing/Learning (Explore & Explain)  

 Teacher and students work together on same piece of text, resource, etc. to practice the strategy, 

participate in a lab, solve problems through problem-based learning 

 Teacher models specific strategies for reading nonfiction texts, previewing lab reports, viewing 

videos, and links to the work students will complete during independent work, etc.  

Independent Reading/Writing (Extend & Evaluate)  

 Students practice the strategies learned independently, with a partner, or with a group.   

 Teacher confers with students, partners, groups 

 Teacher works with small group 

 Teacher differentiates instruction & provides interventions 
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Reading Workshop Glossary of Terms 

Read Aloud*- Students are exposed to a variety of genres as the teacher models fluency and expression.  

Modeled Reading*- Teacher models thinking strategies while reading aloud to students.  

Shared Reading*-Students are included in the read aloud through choral reading and oral questioning. 

Interactive Reading*- The teacher invites discussion through open-ended questioning during whole- and 

small-group reading.  

Independent Reading*- Students read a variety of self-selected or teacher-provided reading materials 

while exploring strategies or skills modeled during mini-lessons.  

Paired Reading- Students read in pairs with shared texts or duplicate copies while exploring strategies or 

skills modeled during mini-lessons.  

Guided Reading*- Teacher reinforces skills, engages groups in questioning and discussion while guiding 

students to practice and apply strategies when reading common texts chosen by the teacher.  

Literature Circles- Students gather to read and discuss shared texts. Teacher may provide modeling or 

support as students become familiar with established procedures and expectations for book study. 

Students are expected to become increasingly independent and self-directed in their book study.  

Written Response- Students engaged regularly in written response to literature by keeping book logs or 

reading journals. There is an expectation that responses will go beyond summarization to include 

student thinking and reflection. Teachers should not require written response to every text read, but it 

should be included at least bi-monthly.  

Word Study*- K-1: students explore phonemic awareness and practice spelling and word generation. 2-

5: students have an opportunity to reinforce word study skills, encourage vocabulary development, and 

expand word use. 6-12: students have opportunities to receive vocabulary instruction within the context 

of authentic reading activities.  

Sharing Time- Students gather to reflect on learning undertaken during workshop study. An emphasis 

on oral communication skills is clearly evident. * 

Conferring- Involves having a conversation with students about their reading. It always has clear purpose 

and predictable structure. It can be used to inform instruction, monitor student growth, and provide 

students feedback on their understanding of reading. 
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Writing Workshop Glossary of Terms 

Write Aloud/ Modeled Writing*- The teacher provides an initial think aloud demonstration of the 

writing process for a variety of genres.  

Shared Writing*- The student learns about the writing process through structured conversations.  

Interactive Writing*- Teacher and Students compose writing together.  

Genre Study- Students participate in mini-lessons while being immersed in a study of a specific genre as 

they prepare to write within that genre themselves.  

Author Studies- Students participate in mini-lessons while being immersed in the study of a specific 

author as they prepare to emulate positive attributes of writing style.  

Craft Study- Students participate in mini-lessons designed to help them examine craft techniques that 

they then can apply to their own writing (e.g., use of descriptive language, varied sentence structure, 

colorful or specific word choice, figurative language, transitional words or phrases).  

Independent Writing*- Students have ample opportunities to hone their abilities through independent 

writing.  

Guided Writing*-Teachers conference with individual students and groups to focus thinking and 

encourage independent writing by emphasizing the individual needs of writers.  

Share Time- Allows students to share passages, works in progress, and completed pieces with peers to 

gain constructive feedback.  

Revision- Students will be involved in making changes in content (addition to, deletion of, changes to, 

and modification of composition). While revision techniques may be modeled or supported by the 

teacher, it is the ultimate responsibility of the writers to make changes to their writing.  

Editing- Students will demonstrate an ability to use modeled techniques and strategies for making age-

appropriate corrections in mechanics, spelling, and grammar. 

 Conferring- Involves having a conversation with students about their writing. It always has clear purpose 

and predictable structure. It can be used to inform instruction, monitor student growth, and provide 

students feedback on their understanding of writing. 
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PreK-2nd Grade Teacher Resources 

Literature Recipient (s) Area of Support Additional Information 

1. Literacy Support Guide 
(Binder) 

  

PreK- 2nd Grade 
Teachers/Literacy 
Coaches during 
August PD 

Provides explicit 
definitions and examples 
of how to instruct and 
support each component 
within the balanced 
literacy approach.  

Also located within the C&I 
Folder (Early Childhood ELA) 
 
 

2. Growing Readers  by 
Kathy Collins  

 

K-2nd Grade 
Teachers/Literacy 
Coaches during 
August  PD 

Explains the Reader’s 
Workshop model with 
emphasis on Independent 
Reading 

 

3. I am Reading  by Matt 
Glover & Kathy Collins 

 

PreK Teachers 
during August PD 

Support teachers as they 
develop emergent 
readers. 

 

4. Prompting Guides 1 & 2 
by Fountas and Pinnell 

 

 

K-2nd Grade 
Teachers during 
August PD 

Help teachers to teach 
specific skills, prompt 
students having 
difficulties, and reinforce 
specific skills and 
strategies.  
Great to utilize during 
small group instruction. 

 
 
 
These are also within LLI kits. 
 

5. Continuum/ Assessment 
Guides by Fountas and 
Pinnell 

   

1st-2nd Grade 
Teachers 

Help teachers to analyze 
running records, provide 
developmentally 
appropriate instruction 
according to grade level 
and guided reading levels, 

Located within teachers’ 
Benchmark Assessment 
Systems (BAS) 
Located within LLI kits 
K teachers have a continuum 
guide within their DRA2 kit 
produced by Pearson 

6. Comprehension Toolkid 

 

K-2nd Grade Tea Comprehension 
Toolkit series contains all 
the curriculum and 
instructional strategies 
needed to increase 
student success in 
applying key 
comprehension 
strategies. 

 

7. Reading Strategies 
Literacy Playbook K-2 
By Jennifer Serravallo 
 

 

Teachers will 
receive (August 
2016-17) 

3oo Strategies to support 
whole group, conferring, 
and small group 
instruction. Literacy 
Playbook discusses how 
to utilize data to inform 
and support instruction.  
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Located within C&I Folder (Early Childhood Folder) ELA            

 Pacing Guides 

 Lesson Plan Template Guide 

 Reading Workshop Unit Plans 

 Writing Workshop Unit Plans 

 Reading and Writing Workshop Resource Folders 

 Scripted Mini Lessons for Reading Workshop 

 Literacy Support Guide 

 Instructional Strategies Resources (specified by folders) 

 Assessment Folder (BAS,  DRA2, and Mastery Connect Assessment info.) 
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Suggested 3-5th Grade ELA Teacher Resources 

Literature Recipient (s) Area of Support Additional Information 

1. Comprehension Toolkit  
by Harvey/Goudvis  

 

All 3rd -5th Grade 
teachers have a 
copy 

Provides a design to help 
students understand, 
respond to, and learn 
from texts.  

 

2. The Big Book of Details by 
Rozlyn Linder 

 

3rd – 5th Grade 
Teachers 

Support teachers as they 
implement writing 
workshop.    

All teachers will receive a 
copy August 2016.  

3. Prompting Guides 1 & 2 
by Fountas and Pinnell 

 

 

Reading Coach’s 
during August 2015 
PD 

Help teachers to teach 
specific skills, prompt 
students having 
difficulties, and reinforce 
specific skills and 
strategies.  
Great to utilize during 
small group instruction. 

These are also within LLI kits. 
 

4. Continuum Guides by 
Fountas and Pinnell 

   

3rd – 5th Grade 
Teachers 

Help teachers to analyze 
running records, provide 
developmentally 
appropriate instruction 
according to grade level 
and guided reading levels, 

All teachers in grades 3-5 will 
receive a copy.  

5. Teaching Reading in Small 
Groups by Jennifer 
Serravallo 

 

Interventionist 
Reading Coaches 
and 3rd – 5th Grade 
Teachers 

Small group instruction 
handbook that provides 
instructional strategies 
and various levels of 
formative assessments 
for progress monitoring. 

 

6. Reading Strategies 
By Jennifer Serravallo 
 

 

Literacy Coaches 3oo Strategies to support 
whole group, conferring, 
and small group 
instruction  

All teachers in grades 3-5 will 
receive a copy  
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Located within C&I Folder (Elementary) ELA            

 Pacing Guides 

 Lesson Plan Template Guide 

 Reading Workshop Unit Plans 

 Mini Lessons for Reading Workshop 

 Literacy Support & Instructional Strategies Resources 

 Common Formative Assessment Resources 
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Suggested 6-12th ELA Grade Teacher Resources 

Literature Audience Area of Support Additional Information 

1. Strategies That Work by 
Harvey & Goudvis 

  

All 6th – 8th grade 
teachers will 
receive a copy 

Provides explicit strategies 
for comprehension with 
evidence based research 
to support reading 
instruction.  Can be used 
across content areas.   

All MS ELA & Reading 
teachers will receive a copy in 
August.  

2. Comprehension Toolkit  by 
Harvey/Goudvis  

 

All 3rd -5th Grade 
teachers have a 
copy 

Provides a design to help 
students understand, 
respond to, and learn 
from texts.  

The Comprehension Toolkit 
resources are located in the 
Richland 1 C/I Folder 

3. That Workshop Book by 
Samantha Bennett 

 

6th-8th  Provides deep insight in 
the overall structures of 
workshop to assist 
teachers with 
understanding the how 
and whys to improving 
reading instruction.  

 

4. So What Do They Really 
Know by Cris Tovani 

   

9-12th  Teachers Explains implementing the 
workshop model for 
secondary schools with 
strategies and research on 
reading instruction to 
support the workshop 
model.  

All HS English & Reading 
teachers will receive a copy 
of this text.  

5. Assessing Writers by Carl 
Anderson 

 

6th – 12th Grade 
Teachers 

Offers practical methods 
for gathering information 
about writers.  

 

6. Falling In Love with Close 
Reading 
By Chris Lehman 

 

6th – 12th Grade 
Teachers 

Close Reading Lessons to 
help analyze the craft and 
structure of different text 
and conduct evidence-
based discussions. Can be 
used for Shared Reading.   

All 6th-12th grade teachers of 
English will receive a copy.   
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Located within C&I Folder (Secondary) ELA            

 Pacing Guides 

 Lesson Plan Template Guide 

 Reading Workshop Unit Plans  

 Mini Lessons for Reading Workshop  

 Literacy Support & Instructional Strategies Resources 

 Common Formative Assessment Resources  
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Suggested Content Area Literacy Resources 

Literature Audience Area of Support Additional Information 

1 Literacy Across the 
Curriculum: Setting and 
Implementing Goals for 
Grades Six through 12 by 
SREB  

 

All middle and high 
schools should 
have multiple 
copies from SREB 
in their buildings 

Provides explicit 
definitions and examples 
of how to instruct and 
support each component 
within the balanced 
literacy approach.  

 
 

1. When Kids Can’t Read 
What Teachers Can Do  by 
Kyleen Beers  

 

4th – 12th Grade 
Math, Science, & 
Social Studies  

Provides practical 
application of 
comprehension, 
vocabulary, and 
motivation strategies for 
struggling readers 

 

2. Text Dependent 
Questions by Fisher & 
Frey 

 

All subject areas 
K-5th & 6th -12th  

Text organized to focus 
on close reading and 
creating appropriate text 
dependent questions to 
help students make 
meaning of texts.  

 
 
 

3. Smuggling Writing by 
Wood, Stover, Taylor 

   

3rd – 12th  Teachers Provides practical writing 
strategies to make 
writing-to-learn a daily 
habit; with sample 
lessons included and 
digital connections for 
blended learning 
opportunities.  

 

4. Text and Lessons for 
Content Area Reading by 
Daniels & Steineke 

 

3rd – 12th Grade 
Teachers 

Comprehension and 
collaboration strategies 
to engage learners in 
reading content specific 
texts.    
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Located within C&I Folder for Career/Technical, Fine Arts, Physical 

Education, Math, Science, & Social Studies  

 Pacing Guides with aligned literacy strategies 

 Literacy Support Resources 

 Common Formative Assessment Resources  
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Instructional Strategies for Effective Content Literacy Instruction 

The chart below gives suggestions for strategies that work well across all content areas. Teachers 

should scaffold content-area reading before, during, and after to support student learning.   

Before Reading: Assess and Build Content Knowledge 

Literacy Strategies 

Anticipation Guides 

Graphic Organizers 

Front Load/Pre-Teach Vocabulary 

Preview & Predict 

Content Brainstorming 

Think Alouds 

Probable Passage 

LIST-GROUP-LABEL-WRITE 

Students can…. 

Brainstorm topics 

Make predictions 

Prepare a quick write on a concept 

Visualize a concept 

Skim a text 

Pose questions about a concept 

During Reading: Support & Monitoring Comprehension 

Literacy Strategies 

Journals 

Double-Entry Journals 

Graphic Organizers 

2 Column Note-taking 

Questioning 

Say Something Silently 

Close Reading 

LIST-GROUP-LABEL-WRITE 

Students can… 

Make connections 

Use prior knowledge 

Predict, Adjust or Confirm learning 

Identify confusing learning 

Visualize 

Self-monitor learning 

Summarize 

Reread 

Use context clues 

Make inferences 

After Reading: Application, Evaluation, and Extension of Knowledge 

Literacy Strategies 

Alphaboxes 

Exit Slips 

Graphic Organizers 

Journaling 

RAFT Writing 

Reflection 

LIST-GROUP-LABEL-WRITE 

Students can… 

Reread for clarity or confirmations 

Develop questions 

Visualize 

Evaluate & adjust predictions 

Reflect through talking, writing, and 

drawing 

Compare & contrast information 

Draw conclusions 

Summarize and synthesize information 
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Preview and Predict  

Purpose  

To extend the preview from reading headings to reflecting on their meaning, connecting 

preview information to the chapter’s title, and predicting what the chapter’s about.  

Materials  

A textbook chapter  

Article 

Hybrid text 

Guidelines  

1. Have students read bold face heading and the sentence that follows it as well as the last 

sentence in the section. Invite students to discuss what they think each section will be 

about.  

2. Next, ask students to read the captions, study the pictures, and explain how they relate 

to the chapter’s topic.  

3. Then, have students take the information gathered and write a “gist statement” – the 

main ideas or points they will learn in the section. 

4. Have students adjust their gist statements after the first reading.  

 

 

 

 

 

From Teaching Reading in Social Studies, Science and Math (Robb, 2003) 
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PROBABLE PASSAGE FOR NON-FICTION TEXT 

Probable passage is a strategy to improve comprehension, develop an awareness of story structure, and increase vocabulary 

development. 

What is its purpose? 

Using this strategy as a pre-reading activity not only introduces readers to vocabulary they will encounter, it also provides a 

powerful incentive to read and discover that the story follows the outline that has been suggested. When the strategy is 

introduced for the first time, it is important that the teacher model each stage, always thinking aloud.  

 

Prediction/Probable Passage Strategy  
Purpose/Rationale:  This is a pre-reading technique that integrates prediction, summarization, vocabulary instruction and 

story frames.  The purpose is to generate reading interest in text by getting students to predict the plot outcome of a 

narrative or the main idea of expository text. 

 

Materials: Probable Passage Template, Pencils, List of vocabulary words of the particular text addressed. 

 

 

Process:  

 

1. Select important terms and concepts from text to be read. 

 

2. Have the students categorize them according to the story or the text. Narrative elements would include setting, 

characters, problems, outcomes, unknown words, to discover.  Expository elements would include who, what, when, 

where, why, how.  

 

3. Then have each student write a gist statement by making a prediction about the plot of the story or the main idea of the 

text using as many vocabulary words as possible. 

 

4. Have the students read the story or text and compare their gist statements to the version they predicted.  Then have the 

students modify their predicted story or text to make it a summary paragraph. 
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Before Reading 

TITLE OF SELECTION_____________________________ 

          WHO                             WHAT              WHERE/WHEN 

 

 

 

 

 

GIST STATEMENT 

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

 

         WHY       UNKNOWN WORDS    TO DISCOVER… 

             1. 

2.  

 2. 

 3. 
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Questions I have: 

During Reading 

 

  

  

 

 

 

 

After Reading 

Summary Statement for New Learning: 

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_________________________________________________________

_______________________________________ 

Taken from: Beers, Kylene. When Kids Can’t Read What Teachers Can Do. Heinemann Publishers, 2003.  
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Close Reading: Steps to Turn Every Student into A Close Reader 

By Samantha Cleaver  

Nurturing these higher-level skills takes time and many different techniques. You can begin to strengthen close reading 

in your classroom with these expert tips. 

 

1. Be a Close Reader Yourself 

As you teach close reading, it’s important that you know the text backwards and forwards. Every time you raise an 

issue or ask a question for discussion (e.g. “How do we know that Macbeth feels guilty?”), you’ll know how to 

help your students find the textual evidence and where it’s located in the text. Modeling close reading through 

your class discussion is as important as direct instruction in close reading. 

 

2. Always Set a Purpose for Reading  

After your students have read a text through once, help them dig deeper by setting a specific purpose for reading it 

again. That purpose could be to track a concept or theme, or to analyze how an author uses a literary element or 

creates tone. Giving students something specific to focus on requires that they return to the text and really focus. 

3. Differentiate Your Instruction  

Even if students aren’t able to close read an entire text independently, they can still apply strategies to a passage. 

Students may listen to an oral reading of the text, work in a small group with teacher support, or work with a 

partner to reread a text and prepare for discussion.  

4. Focus on Making Connections 

Rather than asking students a myriad of comprehension questions, focus their reading experiences around 

connecting with and remembering the text. Plan and ask questions that help you understand if students understand 

the text, and where they need to dig deeper into the big ideas 

5. Model it First  

If students are new to close reading, spend time modeling how to think about a prompt and how to annotate the 

text. You might want to use a document camera to project pages of the text and read through and annotate a 

passage around a central question, modeling your thinking. After you do a few pages, release the work to students 

and have them take the lead. 

6. Let Them Make Mistakes  

If some of your students have clearly misinterpreted the text, ask them to explain their thinking or help you see the 

connection they’ve made. This gives them a great opportunity to practice finding textual evidence. Students may 

also chime in with other interpretations. The important thing is that students clarify and refine their thinking 

strategies, not that everyone has the same “right” answer.  
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7. Close Read Across the Curriculum  

Once students are familiar with close reading in one content area, expand the process to other texts and content 

areas. Close reading can happen in science, social studies, math, and other subjects. Students can spend time 

delving into charts and graphs in science, discussing a math concept, or working to truly understand the various 

interpretations of a speech in social studies. 

8. Use Student Questions to Drive Discussion  

Here’s one technique to consider. During discussions, teachers start by compiling student and teacher questions 

that come from the text. Once the questions are compiled in a list, the teacher supports the students in reviewing 

all the questions, identifying ones that are similar and answering some of the factual questions that only require a 

short answer. Together, the class discusses the questions and decides which are the most interesting and worthy of 

further exploration. This is a great way to help your students learn to ask higher-order questions and to write good 

thesis statements. 

9. Listen to Your Students 

Along with close reading the text, you need to close read your students. When you begin to let students’ questions 

and ideas about the text take the lead, you’ll find your class will be much more invested in the reading. Your role 

will be to keep them grounded to the close reading process. If a student makes an assertion, can the class find the 

textual evidence for it? If not, why not? Is a new theory needed? As you probe into your students’ questions, you’ll 

learn more about where your students are and give them opportunities to engage deeper with the text.  
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List-Group-Label- Write provides students with the opportunity to 

use vocabulary by categorizing their thoughts by activating prior 

knowledge to improve vocabulary, comprehension, and writing.  

(Adapted from Smuggling Writers by Stover, Wood & Taylor) 

1. Before reading, list all of the terms that come to mind on the 

topic.  

 

 

2. Now, with your group members, group and label the terms.  

 

 

 

3. Share your grouped terms with the whole class.  

 

 

 

4. Read.  

5. After reading, with your partners, write as many new terms as 

you can. Discuss what you learned.  

 

 

 

6. Group and label the new terms.  

 

 

 

7. Choose one group from the above list to write about in the space 

below.  
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Cornell Note Taking 

Questions Notes 

  

  

  

  

  

  

  

  

  

SUMMARY:  Write 4 or more sentences describing specific learning from these 

notes. 
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Double Entry Journal  

Copy significant 

text in this column. 

Don’t forget to 

write the page or 

paragraph number. 

Why did you select this piece? Reflect in this column. 
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Divided Journal  

Summarize the main points in this column Write your personal response to the main 

points in this column 
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RAFT  

The RAFT strategy provides a method for students to synthesize information into a writing-to-learn method.  The 

National Council of Teachers of Mathematics encourages activities to interconnect mathematical ideas in order to 

produce a coherent whole.  In addition to mathematics, science and social studies teachers can use this activity to allow 

students to assume the role of a particular persona and write from that perspective in order to dig deeper and synthesize 

the information they learned about the content.  For example, a student in a geography class might write a travel 

brochure or create a travel commercial for tourists about what to expect when visiting Hiroshima.   

 Adolescent Literacy In Perspective, February 2009 

Examples of RAFT Assignments 

Role Audience Format Topic 

Lawyer US Supreme Court Appeal Speech Dred Scott Decision 

Abraham Lincoln Dear Abbey Advice Column Frustration with his Generals 

Oprah Television Public Talk Show Women's Suffrage Movement 

Frontier Woman Self Diary Hardships in the West 

Newswriter Public Press Release Ozone Layer has been formed 

Chemist Chemical Company Instructions Dangerous combinations to avoid 

Oreo Other Oreos Travel Guide Journey through the digestive sys. 

Plant Sun Thank you note The sun's role w/ plant growth 

Scientist Charles Darwin Memo Refute the Theory of Evolution 

Square Root Whole Number Love Letter Explain relationship 

Repeating Decimal Set of Rational Numbers Petition Prove that you belong to this set 

Doctor's Association Future Parents Web page Need for proper Prenatal Nutrition 

Advertiser TV Audience Public Service Importance of Fruit 

  Announcement 

Lungs Cigarettes Complaint Letter Effects of Smoking 

Comma 9th Graders Job description Use in Sentences 

Trout Self Diary Effects of Acid Rain 

 

Buehl, D. (2001).  Classroom strategies for interactive learning.  Newark, DE:  International Reading Association. 
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GIST: Generating Interactions between Schemata and Text 
      

 

WHAT is the strategy? 

GIST is a comprehension strategy that is used both during reading and after reading.  It is one approach to summarizing 

a text.  When using GIST, students create summaries that are 20 words or less for increasingly large amounts of text. 

 

WHY use the GIST strategy? 

-By only allowing student summaries to be 20 words or less, the teacher is forcing students to use the three major 

strategies essential for comprehension and retention of key ideas in any text.   

-Students delete trivial information, select key ideas, and generalize in their own words. 

-Students are forced to discard unnecessary and unimportant information so that they may focus on what is significant 

for them to understand and remember. 

-To help students learn to write organized and concise summaries of their readings. 

 

WHEN to use the GIST strategy? 

-DURING and AFTER reading.  

 

Student Benefits: 

-Helps the students grasp a better overall understanding of the material they just read. 

-Provides students with a way to summarize information by discarding unimportant information and focusing on the 

key words/ideas of the passage. 

-Effectively improves students’ reading comprehension and summary writing  

 

 

Tips and Suggestions: 

-GIST can be used with both expository and narrative texts. 

-Do not use this strategy with more than 5 paragraphs/sections. 

-Introduce and conduct first with the whole class, then in small groups, then individually when you know they fully 

grasp the strategy. 

-There are many variations for the strategy. Another example of the strategy is: Write a 20-word summary for each 

paragraph then a 40-50-word summary at the end.  (Instead of the one described at the beginning.)   

 

       

 

Richardson, J., and Morgan, R. (2000). Reading to Learn in the Content Areas. Belmont, CA: Wadsworth 
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Word Questioning 

Janet Allen (1999) defines word questioning as a strategy that teaches vocabulary and promotes critical thinking by 

challenging students to define, analyze, synthesize, and evaluate target words in their readings.   
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Semantic Mapping 

Purpose: To help students identify important ideas and how these ideas fit together.  

Procedure: The teacher should model mapping a few times before the students do this on their own. There are three 

components to a semantic map:  

1. Core question or concept: this is a key word or phrase that is the main focus of the map.  

2. Strands: subordinate ideas that help explain or clarify the main concept. These can be generated by the students.  

3. Supports: details, inferences and generalization that are related to each strand. Supports clarify the strands and 

distinguish one strand from another. 
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Alphaboxes 

The alphabox strategy can be used before, during, or after reading individually, paired or as a group.  This strategy 

helps students make connections to new information from a text.  For a variety of ways to implement this strategy, visit 

14 Ways to Use Alphabox  

A B C D 

E F G H 

I J K L 

M N O P 

Q R S T 

U V W XYZ 

Adapted from Revisit, Reflect, Retell: Strategies for Improving Reading Comprehension by Linda Hoyt, Heinemann, 

1999.  

 

99 

http://www.learningunlimitedllc.com/2014/01/12-days-literacy-alphaboxes-10-simple-strategies/


 
 

 
 

Concept Definition Map 

Graphic organizers for concept maps vary in size and shapes.  Different types can be used for different concepts.  This 

graphic organizers helps readers understand how main ideas are organized within a text and provides students with a 

visual of the organization of the concept.  Examples can be found by visiting 

http://www.readingrockets.org/strategies/concept_maps  

 

Word:_______________________________________________ 

 

What is it? (definition)   What is it like? 

 

 

 

 

What are some examples?  Write them in the three boxes above. 

 

 

 

Word 
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Frayer Model 

The Frayer Model is a graphic organizer used for building vocabulary, and it requires students to define target 

vocabulary by generating examples and non-examples, characteristics, and visual representations of a term.   
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Knowledge Rating 

Before Reading Strategy 

How it is Used: 

A pre-reading strategy where students rate their understanding of certain terms or concepts from a reading assignment. You can 

provide students with a list of words or concepts or have them find them on their own. You may also use an actual rating system 

or rubric to rate their understanding. 

 

1. The Knowledge Rating strategy can easily be incorporated into instruction in any content area. It is a pre/during/and post-

reading activity. Students begin with a list of vocabulary words and corresponding columns. Before reading, students 

analyze each word and note whether the term is familiar. If the student knows the meaning of the word, a short definition 

is written in the appropriate column. This pre-reading activity sets the stage for further clarification of the words through 

discussion or reading. 

 

2. Next, students skim the text to locate the words in context. The location of the word is noted for later reference (with 

highlighters, removable sticky strips, underlining, etc.). It is permissible to have the students highlight a form of the 

word, if the exact word is not found first. 

 

3. After reading the text completely, the words are revisited in context, and definitions are noted for each word. Such active 

participation in processing vocabulary is necessary to understand the text and to help students construct meaning. 

 

Knowledge Rating Chart: 

Vocabulary Word No idea of 

meaning 

Have seen this 

word 

Can define Definition 

     

     

     

     

     

     

Why it Works:  

This is a metacognitive strategy that makes students recognize their degree of familiarity with vocabulary words. Using the 

strategy during and after reading, as they encounter and review the words, reinforces their understanding of the vocabulary. 
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Interactive Word Walls 

Word walls provide an approach to meaningful teaching of vocabulary with an emphasis on student engagement and 

higher level thinking skills, thereby improving reading comprehension and writing style.  Word walls reinforce 

understanding of subject-specific terminology with a focus on students internalizing key concepts by providing visual 

cues for students.  Teachers should encourage students to keep a vocabulary journal or their own personal word wall in 

a notebook.  Where possible, students should interact with the word wall words whether it be to affix a prefix, or a 

plural ‘s,’ or to move words so they are intrinsically engaged by the active, creative, and participatory nature of word 

wall activities.  Students can interact with word walls in the following manner:  

 Contextualization  

 Word Origins and Root Words  

 Words in Writing  

 Word Connotations  

 Concept Map  

 Reviewing Concepts 

     

 

 

 

 

103 



 
 

 
 

Vocabulary in Context/Context Clues 

This strategy helps the reader understand how context is beneficial and some not sufficient enough to determine the 

meaning of unfamiliar words.  There are four types of context clues made known to a reader:  

• Rewording the word. 

• Giving its Synonym. 

• Giving its Antonym. 

• Giving us Details about the word. 

Additional strategies to determining unfamiliar words includes using word-attack strategies 

Word-attack strategies help students decode, pronounce, and understand unfamiliar words. They help students attack 

words piece by piece or from a different angle. Model and instruct students: 

Use Picture Clues-Look at the picture. Are there people, objects, or actions in the picture that might make sense in the 

sentence? 

Sound Out the Word- Start with the first letter, and say each letter-sound out loud. Blend the sounds together and try 

to say the word. Does the word make sense in the sentence? 

Look for Chunks in the Word- Look for familiar letter chunks. They may be sound/symbols, prefixes, suffixes, 

endings, whole words, or base words. Read each chunk by itself. Then blend the chunks together and sound out the 

word. Does that word make sense in the sentence? 

Connect to a Word You Know-Think of a word that looks like the unfamiliar word.  Compare the familiar word to 

the unfamiliar word. Decide if the familiar word is a chunk or form of the unfamiliar word.  Use the known word in the 

sentence to see if it makes sense. If so, the meanings of the two words are close enough for understanding. 

Reread the Sentence- Read the sentence more than once. Think about what word might make sense in the sentence. 

Try the word and see if the sentence makes sense. 

Keep Reading- Read past the unfamiliar word and look for clues. If the word is repeated, compare the second sentence 

to the first. What word might make sense in both? 

Use Prior Knowledge- Think about what you know about the subject of the book, paragraph, or sentence. Do you 

know anything that might make sense in the sentence? Read the sentence with the word to see if it makes sense. 
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